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Personal learning planning represents an extension of self-assessment by students where they learn how to take greater responsibility for their learning in school and beyond.

Three Rs - resilience, reflection and resourcefulness - provide an overarching framework within which to build an approach to personal learning planning using the principles and practice of formative assessment as presented in the Highland model.

The Highland Council / Eric Young

Purpose:

This pack is designed to assist you in using approaches to personal learning planning to develop pupils’ self-assessment and enable learners to take greater responsibility for their learning in school and beyond.
It will help you to reflect on why learner involvement in all aspects of assessment can support their development as:

· successful learners

· confident individuals

· responsible citizens

· effective contributors

Learning outcomes:

Participants will have:

· gained a clearer understanding of the aims and benefits of personal learning planning.

· explored the importance of pupils’ learning dispositions.

· shared practice and developed new ideas to promote resilience, reflectiveness and resourcefulness in our learners.
· considered how personal learning planning can support the formative processes.

· developed ideas as to what may be recorded in personal learning planning.

· generated ideas as to how personal learning planning can be taken forward.

Who is this for?
The pack has particular relevance for those who design and deliver learning experiences in the classroom but is not restricted to teachers. The activities assume a degree of background knowledge related to AifL / formative assessment.

How long will it take?

The activities are split into two sessions. Each session should take one hour and fifteen minutes approximately.

Session One: Personal Learning Planning – Aims and Readiness
Facilitators should print a copy of the slides from the ‘PLP – Aims and Readiness’ powerpoint to support understanding of these notes.
You will need:
· PLP – Aims and Readiness Powerpoint

· Theories of Intelligence Scale questionnaire (1 per person) App 1
· Copies of 3 Rs strategy sheets (per group) App 2, 3, 4: 

2 becoming reflective

1 being resourceful

1 building resilience

· two different highlighters per participant

· copies of Learning Dispositions and Personal Learning Planning by Eric Young with the participation of Highland teachers (optional).

Preparation:

· Room set up to support co-operative groups of four. 

· 1 copy of the Theories of Intelligence Scale for each group member.
· Sets of strategy sheets; 2x becoming reflective, 1x being resourceful, 1x building resilience at each table.
· Each participant will need access to two differently coloured highlighter pens.

· 1 set of post-it notes per table.

Warm-up Activity: Personal Learning Planning (PLPing) What’s it all about? (Slide 2 – 10mins)
Each member of the group should take a post-it note and complete the following sentence:

‘I think personal learning planning will help learners ………………………………………….’

Ideas can then be shared within the group towards the formulation of a group statement. Ask one or two groups to share their ideas.

Following that, explain that an aim of the first session is to explore how PLPing will enable learners to become more independent through their involvement in ongoing assessment of their progress.
Slide 3 

Slide three can be used to explore how personal learning planning differs from the personal learning plans of the past. 
Aims of the session (Slide 4)

Explain that this session aims to get under the skin of what we hope to achieve through engaging learners in PLPing – the qualities and dispositions to learning that can be fostered through active engagement in all aspects of the assessment process.

Why? (Slide 5 – 7:  5 mins)

Slide 5: This slide is taken from work undertaken by Highland teachers in partnership with Eric Young. Copies of the source paper could be made available for those who may wish to do some follow-up reading. Eric Young worked closely with Highland teachers as part of the Future, Learning and Teaching project (FLaT). This group produced a range of materials that went out to schools aimed at embedding formative assessment. These materials can be accessed on highland.gov or directly referenced through the assessment section of the Highland Curriculum / Assessment Blog > follow the Highland blog link on HVLC.
Emphasise links between PLPing and the development of the four capacities.
Slide 6: What BtC 5 has to say about learner involvement in ongoing assessment. PLPing should place the learner at the centre of assessment practices and PLPing should support this level of engagement.
Slide 7: Highlights the importance of ongoing reflection and how this should be used to inform next steps for the learner. Essentially, if learners are engaging in formative assessment, supported by PLPing they are constantly working towards the outcomes detailed on this slide.
Learning Dispositions (Slide 8 – 10: 20mins)

Slide 8: Reveal bullet point 1 and ask participants to read and fill out the Theories of Intelligence Scale. (5mins) 
Reveal bullet point 2 and allow time for discussion. (5mins)
It is probably best not to open this discussion out to the broader group as it explores personally held views that participants may not wish to share outwith their group.
Reveal bullet point 3 and allow time for discussion. (5mins)
Slides 9 – 11: The research of Carol Dweck contends that:
· agreement with these statements suggests a fixed mindset – our intelligence is fixed and there is little we can do about it.

· disagreement with them suggests a growth mindset – our intelligence can grow if we work hard ……..

The implication is that many of our learners may believe there is little they can do about their progress and this can impact on their motivation and attitude to learning. Through our assessment practice we should be demonstrating that we have the ability to develop as learners in all areas and that effort and involvement are the key to progress. 
The success of personal learning planning and formative assessment generally will be determined by our learners’ belief in their ability to improve through effort and involvement.
The 3 Rs – Group Activity (Slide 12 – 5mins)
Group member should complete a statement according to the instructions on slide 12 . Number four can take their pick. 

Statements should be shared within the group before revealing the final statement on the slide.

Developing the 3 Rs – (Slide 13 - 30 mins)
Each group member should select a strategy sheet that matches the sentence completed in the previous activity (1 – 4: Reflection, 2 – Resilient, 3 – Resourceful). 

Working independently, all participants will be given ten minutes to read and highlight their strategy sheets as instructed on the slide. (10 mins)
Having done this each group member will summarise what they have highlighted to the rest of the group.(10 mins)
Each group member should then use the post it notes to record a few next steps in relation to what they have highlighted or their colleagues have shared.

Conclusion - Slide 14
Through PLPing and our general assessment practice, we should be looking to develop the three qualities of resilience, reflectiveness and resourcefulness. Then learners would be able to take greater responsibility for their learning and get the most out of their learning experiences within and outwith school.
Session Two: Personal Learning Planning – What will it look like?
Facilitators should print a copy of the slides from the ‘PLP – What will it look like?’ powerpoint to support understanding of these notes.
You will need:

· PLP Powerpoint – What will it look like?
· 1 copy of each of the record sheets App 5 – 9
· 1 copy of each example support sheets

App 10-12
· I copy of PLP next steps format for each participant App 13
Preparation:

· Room set up in five groups (or multiples of five for a large group)
· Tables resourced as detailed below:

	Resources

	Table
	Record Sheets
	Example Sheets

	1
	Reflective Thinking App 5 front/back
	Reflective Statements / Vocabulary App 10 f/b

	2
	Involving Pupils in Planning App 6 f/b
	Involving Pupils and Parents in Planning App 11

	3
	Involving Learners in Target Setting 

App 7 f/b
	Recording Targets App 12

	4
	Types of Evidence App 8 f/b 
	

	5
	Reporting on Progress and Achievement App 9 f/b
	


Introduction Slides 2 – 6: 15 mins

Aims of the Session - Slide 2 
Talk through the aims of the session. The purpose of the session is to look at what PLPing will look like in practice. Participants will be exploring how PLPing can support the formative processes. Once again the emphasis must be placed on process, not recording. Any recording is only useful if it helps the learner to move forward.

Pre-Requisites for PLPing – Slide 3

PLPing will only be successful if learners have engaged in formative assessment as part of their day to day experience of learning. As PLPing compliments and supports formative assessment practice it is important that learners are familiar with and understand the value of formative assessment.

Getting Started – Developing Processes – Slide 4 – 6

Emphasis should be placed on the gradual development of approaches to PLPing. Activities involving reflection should be seen as a starting point. Reflecting on learning will allow learners to develop the ability to consider their performance against criteria. This will enable learners to develop their self / peer assessment skills and become more independent when analysing progress and considering next steps. This is critical to the success of PLPing, the main aim of which is to position the learner at the centre of assessment. This will not be possible if learners are unable to reflect on their learning and make informed judgements about next steps. 
Slides 7 -15
Session Structure: 10 mins
The rest of session will focus on how PLPing can support learners’ progress. 

Slides 8 – 15 should be talked through briefly. They outline key questions and resources to be used during the group task. The expectation is that questions will be discussed in more detail during the group activity. 
Group Activity: 30 mins
Groups will then rotate round the five tables, starting at their own. Each table will have a recording format related to a one of the topics covered in slides 7 – 15. Groups will have 8,7,6,5,4 minutes to consider the contributions of others and add ideas of their own. The examples sheets should be used to stimulate discussion and generate ideas. Groups should rotate round all five stations.

Once this process is complete, and groups are back at their original table, recording formats should be displayed on the wall.

Next Steps: Slide 16
Participants should then go on a gallery walk and record possible next steps using the ‘Next Steps’ format provided. (5mins)

Groups should then come back together and share what they have recorded using ‘Next Steps’ format. (5mins)
Remaining time could be used to share ideas and deal with any questions participants may have about the way forward with PLPing.

Appendix 1

Theories of Intelligence Scale

1 –Strongly agree
      2- Agree 
               3- Mostly Agree 




4 –Mostly Disagree 

5 - Disagree 

6 –Strongly disagree.

This questionnaire has been designed to investigate ideas about intelligence. There are no right or wrong answers. We are interested in your ideas. Using the scale above, please indicate the extent to which you agree or disagree with each of the following statements by writing the number that corresponds to your opinion in the box next to each statement.


1 You have a certain amount of intelligence, and you can’t really do much to change it.


2 Your intelligence is something about you that you can’t change very much.


3 To be honest, you can’t really change how intelligent you are.


4 You can learn new things, but you can’t really change your basic intelligence.

“Kind of Person” Implicit Theory

Using the scale above, please indicate the extent to which you agree or disagree with each of the following statements by writing the number that corresponds to your opinion in the box next to each statement.

1 The kind of person someone is, is something very basic about them so it can’t be changed very much.

2 People can do things differently, but the important parts of who they are can’t really be changed.

3 As much as I hate to admit it, you can’t teach an old dog new tricks. People can’t really change their deepest attributes.

4 Everyone is a certain kind of person, and there is not much that can be done to really change that.

From Self-theories: their role in motivation, personality and development by Carol Dweck,

Psychology Press, 2000.
Appendix 2

Becoming Reflective

Students need to acquire a language for learning and for assessment to talk about what is to be learned and why, how it is being learned and how well. Teachers and students can then successfully share their understandings of what learning looks like and begin to talk about how both the formative and summative uses of assessment can be brought together in a coherent and constructive way to help them develop the skills of self-assessment in which personal learning planning should be grounded.

This shared language also provides a vocabulary for talking about the criteria and related standards to apply when judging the quality of activities undertaken and work done. In reflecting on their progress in completing a task, children and young people need to understand the criteria that should govern their judgements and the appropriate standards to apply. Here are ten ways of encouraging students to reflect closely on their learning.

1 Giving students a nose for quality

To practise the skills needed to set and use success criteria, learners need some idea of what a good piece of work looks like. Teachers can give students experience of this by examining (modelling) with them specific examples of different kinds of work and discussing the criteria and standards to consider when judging their quality.

2 Involving students in making judgements about quality and success

Involving students in the process of identifying the criteria to use in assessing their work helps them to engage with their own learning. This need not take long: “How will we know if we have achieved this?” Often, it will be one statement. Sometimes, it may be worth taking more time to negotiate appropriate criteria. This helps students to assimilate a real understanding of quality before embarking on a new piece of learning.

3 Focussing on observable behaviours

Useful success criteria are clear and concrete. This is easy if the outcome is closed, like a single answer solution, but more difficult where tasks are open-ended as in writing an essay or practising personal and interpersonal skills. Overcome this by referring to observable behaviours: 

“What will good look like or sound like in this instance?” or “What will be a fair effort and what will fall short of being acceptable?” Some other examples:

“What will a good book report, essay, poster, graph, presentation etc. look like?”

“What does a good discussion look, sound and feel like?” (Possible criteria: one person talking at a time; no interruptions; good body language; eye contact; people asking questions, agreeing and disagreeing.)

“What will it look, sound and feel like if your audience appreciates your presentation?” (Possible criteria: no fidgeting; eye contact with the speaker; no talking; people nodding and smiling; responses when invited; questions asked if invited, applause at the end.)

4 Sharing the big picture

The value and effectiveness of learning objectives and criteria for success is enhanced further if students know why learning something will help them. This doesn’t have to be done in a heavy-handed way, an “aside” offered at an early stage can show how the learner will benefit from a particular piece of learning. Big picture goals can also be explored quite simply by asking children to say why they think they are learning something.

5 Checking on prior knowledge

It’s always important to start off a new lesson or topic from a point that acknowledges the prior learning of everyone in the group. One way of doing this is to carry out a quick check to establish what students already know about the topic.

First, ask each student to write down everything they know about the topic to be taught. If they know how to use concept maps, they can produce a map of their current understandings. Alternatively, they can be asked three short, key questions on the topic, stressing that they are being asked to help you check what they already know, not to test them.

A quick scan of the answers as you walk round the classroom will give you an idea of what the group already knows and might even persuade you to modify your lesson plan.

6 Using comments only

Giving just a mark does not help anyone learn, so, teachers often supplement their marks with comments to point out what can be improved and how. However, a large body of research suggests that regularly giving a mark or a grade leads children to put more store on the mark than on any comment. Children who get a good mark ignore the comments because they don't think they need to do better and those receiving a poor mark are disappointed and don't read the comments. Give marks only occasionally and use comments to help direct future efforts.

7 Finding room for improvement

Assessment is all about improvement, no matter how good the last piece of work. Sometimes this can mean encouraging able students to be more demanding about their own work. Able students can be asked to review the work of other able students to find out for themselves where they might set higher standards. Outstanding work from another class or a previous class can be used to similar effect.

8 Evaluating quality

The travelling sticky illustrates how the habits of self-assessment and self-evaluation can be promoted and supported in simple ways. Every student puts a sticky or Post-it note on the work they think reflects the best they can achieve. Once a sticky is in place, the student is expected to explain to a partner or a small group of peers the reasons for putting it there. After some time has passed, students might reconsider the placing of their sticky.

9 Peer assessing homework

Work done at home is ideal material for assessment by other students. Both the author of the homework and the student assessing it benefit. Peer assessment can be used with anything from correction (with or without a checklist) to more complex productions.

10 Talking about thinking

Formative assessment helps to sort out the things that go wrong in learning. Being stuck is good, an opportunity to learn something new and find out what works. Talk with students about the strategies they use when they don’t know the meaning of a word or can’t do a sum. This helps them to identify the strategies that work for them, and how to use them to become ‘unstuck’.

© The Highland Council/Eric Young
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         Building Resilience

Children and young people need to understand that learning is a personal journey under the control of the individual learner. Teachers have a critical role in stimulating and supporting it, but responsibility for the learning rests with the individual who should be actively engaged every step of the way.

 Carol Dweck has explored how students’ beliefs about themselves affect their disposition to learn. She has been instrumental in helping us to understand that successful learning depends at least as much on the effort we are able to put into a task as it does on the initial ability we bring to it. Her work on the implicit theories of intelligence or mindsets that influence how we respond to the difficulties encountered while learning have helped us to understand the factors that can either sustain or undermine our capacity to learn. If, through a fixed mindset, we believe that our intelligence is static, we will want to avoid difficulty because it exposes our limitations. On the other hand, if we believe that intelligence can grow through effort, we are more likely to welcome the challenge of learning something new. To enjoy this challenge, children and young people need to learn how to become resilient in dealing with the obstacles that invariably stand in their way and their teachers have an important role to play in helping them to achieve this.

How we approach classroom assessment can influence how students feel about their capacity to learn.

Here are ten ways in which classroom assessment can help to build a positive attitude to learning:

1 Using weak answers

Weak, incorrect or incomplete answers present valuable opportunities to build understanding and resilience. If a student gives an answer that needs improvement, don’t say “No” or give the correct answer. 

Instead, say “Wait there till we see what others think” and gather some ideas from other students. Bring these answers back to the first student and ask: “Which answer do you like best?” 

This avoids ‘fixing’ negatively on one student and involves the rest of the class while keeping the first student listening and thinking. Used regularly, taking an answer round the class helps students recognise the value of persistence.

2 Focussing on the task

When giving feedback about a difficulty, don’t be discouraging by focusing on the person rather than the task. Comments like “You used to be good at this” or “You’re not getting the hang of this, are you?” give the impression that you don’t think the student is up to the task.

Conversely, comments like “This seems to be a problem” or “This is difficult, isn’t it” imply that the task itself is troublesome. A helpful suggestion about approaching the problem provides the incentive and direction to deal with the difficulty.

3 Dealing with negative feelings

Respecting children’s feelings is better than trying to bully them out of negative attitudes. Empathise. Avoid dismissing what children are saying or feeling, and indicate that negative thoughts can be a signal to do things differently. Acknowledge their feelings with a sound or a word - “Mmm”, “I see” - or with a sentence: “I can see you’re disappointed.” Identify with them: “I know it’s upsetting when you get things wrong.”

One of the most valuable things adults can give children is interest and attention. The ability to engage with students will be appreciated much more than a quick word of praise. Giving encouraging verbal feedback may have its own motivating effect simply because it expresses interest in and involvement.

4 Praising effort and technique

Telling children that they are clever can give them the impression that looking smart is more important than actually accomplishing something and so encourage them to avoid at all costs anything that risks making errors or revealing their ignorance.

Focusing on processes like their effort or their strategies can motivate children in a way that allows them to withstand and even thrive on setbacks.

5 Encouraging quietly

Keep children involved with quiet encouragement. Say very little and offer minimal direction. “Mmhmm” can encourage a hesitant start by suggesting that you’re still listening. 

Others worth using: 
Tell me more Oh? For instance? I see Right

Then? And? Go on So?

Don’t imply agreement or disagreement. “Right” does not mean you agree but “Yes, I hear what you are saying. Go on.” Another way of giving quiet encouragement is to repeat a wrong or incomplete answer, with an inflection that turns it into a question:

Teacher: Why does the magnet stick to the fridge door?

Student: Because it is metal.

Teacher: Because it is metal?

6 Responding to weaknesses

Normally, we want to acknowledge students’ responses in a positive way. Students need the confidence to offer their ideas and answers without fear of even the mildest ridicule. There will be times when the nature of a student’s response makes it difficult to acknowledge it without being negative in some way. If it’s too risky to take the response round the class and bring it back again, try to play it down in some other way, e.g. by using signals that can be either non-verbal (a smile, a look, a thumbs up, a frown etc) or verbal (repeating, echoing, paraphrasing, praising, correcting, prompting and probing etc).

7 Being selective, specific and positive

Students shouldn’t feel overwhelmed by being asked to dealt with too many things at once. Comments can be kept positive and specific by sandwiching what should be improved between two positive comments. The first positive comment can be about what’s good in a piece of work. The improvement can come next to be followed with a helpful suggestion about how to make the improvement.

All three points should be specific. “Good, now work on sentences” or “Well done. Practise more fractions” aren’t enough.

A learning intention asking students to use description in their writing might provoke a comment like “Good work, John. I liked when you described the Sun as a ‘ball of fire’ but you need to think more about what to say about the water. Try thinking about how it reflects things.”

8 Following up on feedback

Assessment only becomes formative if it is actually used to guide future learning. So students should use feedback to improve. Ask students to number all the pages in their jotters. Have them construct two columns on the inside cover, one for you and one for them. Once you have marked a piece of work, note down the page numbers and the date in your column and sign it. Students should do the same in the opposite column once they have done the follow-up work required. Don’t mark the next piece of work until they have. If parents complain, explain why and use the evidence to support your stance.

9 Self-correcting

Students can learn about self-evaluation from guided self-correction. Checking for obvious errors is a useful exercise for both students and teachers; it helps to define what ‘obvious’ means to different people and that could influence future plans for learning. Self-correction provides opportunities in some subjects to practise alternative routines to confirm answers. 

For example, in mathematics, a calculation could be checked by using:
 - inverse calculations

 - equivalent calculations

 - knowledge of odd and even

Research suggests that self-correction doesn’t encourage students to be more generous to themselves than their work merits. Quite the reverse. Getting students to self-correct actually encourages personal responsibility for work done.

10 Using talk or learning partners

Formative assessment encourages students to talk honestly and confidently about their learning, even when it’s unsuccessful. Peer-partners can help students to be open about their thoughts and feelings. The most important things that students come up with can be posted on a classroom notice-board as a constantly changing record of what the class thinks and feels about learning.

© The Highland Council/Eric Young
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Being Resourceful

Children and young people need support and guidance in building a repertoire of what they can think about and do to keep their learning on track as it develops. This repertoire grows with experience and provides a variety of strategies and tools to use to sustain their learning as it progresses. Teachers and others involved in the education of children and young people have a lot to offer in helping students build and use it effectively. In essence it consists of how creative and critical thinking is used to direct and evaluate learning.

Here are ten things which can help students begin to put together a repertoire of approaches which they can use to become resourceful in the course of their learning.

1 Helping children work with targets

Don’t expect students to know immediately how to use targets. Once a target has been set, children need help in working with it. A target is an end point. It need not include directions on how to close the gap between where you are and where you ought to be. As well as a target, children need examples, models of success, strategies to use and checks and reminders to guide them on their way.

2 Setting bigger learning goals in a meaningful context

There is enough evidence to suggest that having big picture goals influences how successful people achieve their ambitions. Yet, it can be difficult to see how such goals might relate to daily classroom activity. Some maths teachers decided to explore the effect of encouraging students to think about their classroom activities as helping them to “become a mathematician” by asking questions, trying things out, looking for connections and asking why.

This provided a meaningful context in which to explore mathematical ideas and moderated the normal image of maths as a subject with a lot of rules to learn. When asked what they had learned, students made statements about these features of becoming a mathematician and commented on the specific content they were working on. As a result, they were able to show that they could understand bigger goals and aims and be forward looking in their own learning.

3 Using checklists

As students peer and self-assess, they will probably need help in using success criteria. An efficient way to do this is to create checklists for students to use on their own. There are different ways of doing this:

- a checklist: list the success criteria with checkboxes for students to mark if they think it has been achieved. The completed sheet can be used as evidence.

- a sliding scale: create a scale (e.g. 1 – 5 or 1 – 10) to allow students to score a piece of work on each criterion you want to assess.

- descriptions: describe different levels of success in meeting the criteria identified by a short description which can be linked to an estimate of success, e.g. exceeded success criteria, met success criteria, fell short of success criteria. A space for comments can also be provided.

4 Self-correcting

Students can learn about self-evaluation from guided self-correction. Checking for obvious errors is a useful exercise for both students and teachers; it helps to define what ‘obvious’ means to different people and that could influence future plans for learning. Self-correction provides opportunities in some subjects to practise alternative routines to confirm answers. 

For example, in mathematics, a calculation could be checked by using:

- inverse calculations

- equivalent calculations

- knowledge of odd and even

Research suggests that self-correction doesn’t encourage students to be more generous to themselves than their work merits. Quite the reverse. Getting students to self-correct actually encourages personal responsibility for work done.

5 Developing paired marking with response partners

Response partners offer an honest assessment of how well a piece of work meets the success criteria and what can be improved. In paired marking, students need to understand both their marking role and the learning intentions and success criteria they’re working with.

To remind everyone, a child friendly description of their role should be displayed in the classroom: “A response partner is someone who tells me the truth about my work and helps me make it better.”

In identifying the pairs yourself, taking both personal relations and ability into account, if possible. Encourage dialogue rather than telling each child to take turns at being teacher. Ground rules about listening, interruptions and confidentiality etc should be decided and displayed prominently.

Partners should point out first what they like and then suggest an improvement based on the learning intention. To keep positive, tell students to identify more strengths than improvement points.

Paired marking can work at all stages. In early years, pairs can meet on their own magic spot on the carpet to talk about their work. Children can be trained in their roles through modelling with the whole class, watching paired marking in action and other routines.

6 Sharing learning

Self-assessment and self-evaluation are habits that can be learned from regular and frequent repetition of simple activities. Students can practise assessing their own learning by asking them to reflect on what they have learned at the end of a lesson or the day. By making it the normal way for a lesson or the day to end, it will become part of the routine. This can be done in different ways:

- ask students to think of something they learned today and get a few to say what that was

- allow a minute for silent reflection

- ask students to write down something they learned

 ask students to spend 30 seconds telling their neighbour what they learned today.

7 Debriefing regularly

Discuss with students their successes and difficulties. Talking will help them understand how they learn and feel able to cope with problems. Even high flyers will be reassured that learning can be difficult at times.

Written self-evaluation can limit thinking to what children can write. So it may be better to finish early and hold a short discussion led by a poster displaying prompts, e.g.:

- What really made you think?

- What did you find difficult when you were learning…?

- What helped you when something got tricky …?

- What do you need more help with about learning to…?

- What are you most pleased with about learning to…?

Start the debrief by asking about the learning intention and success criteria. Keep pulling discussion back to these as a frame for students’ responses and to let you exclude irrelevant comments.

Remember, though, learning is messy and children may well have learned unintended things. Acknowledge this and celebrate it if possible. Students may respond slowly to begin with, and possible answers can be modelled. As familiarity grows, the poster may become redundant.

8 Getting students to prepare their own test questions

Research suggests that students who revise for tests by preparing and answering their own test questions, perform better in unseen tests than those who prepare in more conventional ways.

Why this should be so is not so difficult to understand. Preparing your own test questions calls for, and so develops, an overview of the topic. Students also have to think about what makes a good question and, in doing so, they need to have a clear understanding of the subject material.

One other whole class benefit is that the best questions can then be used for class revision or even a class test. In this way, students can see tangible evidence that their work has been valued.

9 Preparing for tests and exams with traffic lighting

By traffic lighting a list of key words or topics on which a test will be set, students can identify the areas where they feel their learning is secure (green), and where they need to concentrate their efforts(amber or red). This forms the basis of a revision plan. Students can identify questions in past examination papers that test their red (and amber) areas and use personal and group revision time to help them cover the topics where they are weakest

10 Using learning logs or journals

Learning logs or journals let students keep notes of their thoughts and feelings about their work. To help them use it conscientiously, students should have time in class to complete it. It may also provide information for progress reports, etc.

A typical log might ask students to complete at least three sentences from a list of statements like:

- The most important thing I learned this week was…

- What I found most interesting today was…

- What surprised me most was…

- What I enjoyed most about today was…

- One thing that still puzzles me is…

- What I need help with is…

- What pleased me most was…

- Right now I feel…

- Today might have been more helpful for me if…

Some of these can be displayed on the classroom wall.

© The Highland Council/Eric Young
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Relevance – Extracts from BtC 5

· Children and young people can develop their confidence through thinking about and reflecting on their own learning. 

· They should have regular time to talk about their work and to identify and reflect on the evidence of their progress and their next steps, including through personal learning planning. 

· Through frequent and regular conversations with informed adults, they are able to identify and understand the progress they are making across all aspects of their learning and achievements.

 The Highland Council / Eric Young

Students need to be able to talk about:

· what is to be learned. 

· why we are learning.

· how we are learning. 

· how well we have learned.

We also need to:

· share our understanding of what learning looks like.

· discuss how formative / summative assessment helps us to learn.

· develop the self-assessment skills that are critical to the success of personal learning planning.

Appendix 6 – Front
	Finding out what pupils know, what and how they want to learn

	How is this currently being done?
	How it might be recorded
	Who would benefit and why?

	
	
	


Appendix 6 - Back



     Relevance: BtC 5

· Children and young people can develop their confidence through thinking about and reflecting on their own learning. 

· They should have regular time to talk about their work and to identify and reflect on the evidence of their progress and their next steps, including through personal learning planning. 

· Through frequent and regular conversations with informed adults, they are able to identify and understand the progress they are making across all aspects of their learning and achievements.

· As with all aspects of Curriculum for Excellence, assessment practices should be seen from the perspective of the learner. 

· Learners should be engaged in all aspects of assessment processes.

· Learners should be afforded an element of choice and personalisation in showing that they have achieved the intended outcomes.
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	Involving Learners in Target Setting

	How is this currently being done?
	How it could be recorded and used as part of ongoing assessment by learners, teachers and parents?
	Who would benefit and why?
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Relevance: © The Highland Council / Eric Young
· This shared language also provides a vocabulary for talking about the criteria and related standards to apply when judging the quality of activities undertaken and work done.

·  In reflecting on their progress in completing a task, children and young people need to understand the criteria that should govern their judgements and the appropriate standards to apply.

BtC 5

· Children and young people should agree learning goals and should record them in ways that are meaningful and relevant, for example in diaries, learning logs and progress files.

Appendix 8 - Front

	Types of Evidence

	Say
	Make
	Write
	Do

	
	
	
	

	Types of evidence that could be easily included:

	Who this would benefit and why:
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Relevance: BtC 5

Sources of evidence can include:

· observations of learners carrying out tasks and activities, including practical investigations, performances, oral presentations and discussions

· records (oral, written, audio-visual) created by children and young people which may include self assessment and/or peer assessment or may be assessed by the teacher

· information obtained through questioning in high quality interactions and dialogue

· written responses

· a product, for example, piece of artwork, report, project

· accounts provided by others (parents, other children or young people, or other staff) about what learners have done

Appendix 9 - Front

	Reporting on Progress and Achievement

	the life and ethos of the school
	Learning outwith schools and in the wider community


	
	

	Who this would benefit and why:


Appendix 9 - Back

Relevance: Extracts from BtC 5

Reporting / Involvement Through PLP
Assessment information should be shared and discussed with the learner, parents, other staff as appropriate, and partners involved in supporting learning. All can contribute at appropriate times to setting targets for learning and ensuring appropriate support for each child and young person.

Describing Progress and Achievements
· Reporting will take account of learners’ achievements in different contexts and settings, including:

· across curriculum areas, 

· the life and ethos of the school and 

· learning outwith the school

· learning in the wider community. 

· Learners should:

· be involved in deciding what evidence may be drawn upon.

· help decide how to gather this irrespective of where learning takes place.

· Staff will work with learners to summarise the evidence for reporting to parents and others while helping the young person to maintain ownership of his or her learning.

How can PLP support reporting on progress and achievement:
· Reporting has two main purposes.

· Firstly, it provides clear, positive and constructive feedback about children’s and young people’s learning and progress, looking back on what has been achieved against standards and expectations.

· Secondly, it creates an agenda for discussions between learners and those teaching and supporting them about their next steps in learning.

Appendix 10 – Front

Examples of reflective statements:
The best part about ________________ was ________________ because __________.

I was successful when ___________________because ___________________________.

We learned about _________________ so ________________________________.

What I found difficult was ___________________ because ​​​​​​​​​​​​​​​​​​​​_______________________.

What I could do to overcome this problem is _________________________________.

I worked co-operatively when …………….. 

I think our group worked well/not so well because …………………………

I didn’t really enjoy ___________________ because ____________________________.

Next week I will try to ________________________________________________________.

Over the next __________ you could help my learning by __________________________.

I would also like to let you know _________________________________________.

Examples of reflective questions: Socratic Questions
1. Questions that seek clarification:
Can you explain that…?

What do you mean by…?

Can you give me an example of…?

How does that help…?

Does anyone have a question to ask…?
2. Questions that probe reasons and the evidence:

Why do you think that…?

How do we know that….?

What are the reasons for…?

Do you have evidence…?

Can you give me an example/counter-example…?
3. Questions that explore alternative views:

Can you put it another way…?

What if someone were to suggest that…?

Is there another point of view…?

What would someone who disagreed with you say…?

What is the difference between those views/ideas…?
4. Questions that test implications and consequences:

What follows (or can we work out from) what you say…?

Does it agree with what was said earlier…?

What would be the consequences of that…?

Is there a general rule for that…?

How could you test to see if it was true…?
5. Questions about the question/discussion:
Do you have a question about that…?

What kind of question is it…?

How does what was said/the question help us…?

Where have we got to/ who can summerise so far…?

Are we any closer to answering the question/problem…?
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Reflective thinking vocabulary bank:

	What I could do to overcome this difficulty:
	I didn’t really enjoy _________ because:

	arrange help form the support squad
	it was too hard

	ask the teacher for some extra help
	my group didn’t co-operate very well

	use the internet at home to practise my skills
	it went on a bit too long

	get my parents to help me at home
	the lesson was not as interesting as it could have been

	practise my skills ___________
	I didn’t know what I was doing

	get my borther or sister to help
	it wasn’t explained very well

	get a friend to come round and help me at home
	I knew all about this already


	I really enjoyed ______ because
	We learned about _______ so / because

	I learned new skills
	we could understand other people better

	I enjoyed working with other people
	we will be able to ______ outside the classroom

	I thought we learned in an exciting way
	you need to know this when you are ______

	my group worked very well together
	I could develop skills to use when I’m _______

	I managed to meet all my targets
	it will help me when I’m _________

	I am very interested in this subject
	we can improve the world around us by ________

	I managed to overcome problems I had in the past 
	I will be better at ____________

	I developed new skills I can use when I’m ____
	

	It was funny when ___________
	


	Why I was successful
	Why I had difficulties

	tried hard
	didn’t understand explanations

	had practised before
	didn’t ask for help when needed

	listened carefully
	didn’t concentrate hard enough

	worked well with others
	didn’t listen carefully to the explanation

	didn’t give up 
	gave up trying because I found it too hard

	co-operated well with others
	I was worried about _______

	managed to meet my targets
	didn’t present my work properly

	presented my work neatly
	didn’t think carefully about all the targets

	concentrated hard on what I was doing
	spent too much time talking / daydreaming

	was interested in what we were learning
	was not interested in what we were learning


Appendix 11 - Involving Pupils and Parents in Planning – Examples

Have a look at our class enquiry plan on the table below. Your ideas are in bold and the things I would like you to learn / do / use are in italics. For homework this week I would like you to discuss this plan with your parents and add more ideas in the last three columns.
	What we think we know:
	What we would like to find out:
	How we could find out:
	How we could present our findings:

	Ideas could be colour coded depending on pupil certainty.
	Teachers ideas in italic

Pupils ideas in bold

Parents ideas added as homework then incorporated into the plan
	Teachers ideas in italic

Pupils ideas in bold

Parents ideas added as homework then incorporated into the plan
	Teachers ideas in italic

Pupils ideas in bold

Parents ideas added as homework then incorporated into the plan


For Parents and Carers
If you would be able to help in any way with our topic this term please indicate how in the box below. You may be a whiz with computers or an expert photographer. You may know someone or be someone who could come in and talk to the kids. Or you may just be willing to do anything; if so please indicate when you would be available to come in and help:

Name: _______________________

	How I could help:
	When I could help:

	
	


Appendix 12

Recording Targets – Examples


First Level Maths MTH 1-19a / HWB - HWB 1-19a, HWB 1-14a
	LEARNING TARGETS
	On-going self / peer / parental / teachers’ assessment
	NEXT STEPS

	
	
	
	
	
	

	I can explain what a line of symmetry is.
	
	
	
	
	

	I can mark lines of symmetry on shapes without using a mirror.
	
	
	
	
	

	I can work out how many lines of symmetry a shape has without using a mirror.
	
	
	
	
	

	I can draw the other half of a shape given one half and its line of symmetry.
	
	
	
	
	

	I can complete symmetry puzzles for shapes with two lines of stmmetry.
	
	
	
	
	

	I can give and accept constructive comment on my own and others work.
	
	
	
	
	

	I can work well as part of a group.
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Evidence : TJ Maths Topic in a Nutshell – Previous course work – Symmetry Posters
Appendix 13 

PLP Next Steps Format
Record some ideas as to how you might take PLPing forward for your learners. 

	The Classroom – Engaging Learners
	The Whole School
	Engaging Parents and Other Partners

	
	
	


PLP Next Steps Format
Record some ideas as to how you might take PLPing forward for your learners. 

	The Classroom – Engaging Learners
	The Whole School
	Engaging Parents and Other Partners

	
	
	


PLP Next Steps Format
Record some ideas as to how you might take PLPing forward for your learners. 

	The Classroom – Engaging Learners
	The Whole School
	Engaging Parents and Other Partners

	
	
	











