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The Highland Council
Learning and Teaching CPD Reflection Framework

The Framework has been devised in collaboration with practitioners, senior managers and researchers. The key ideas and issues have been further explored and refined during the ACfE ( AifL ) seminars this session.
It has been designed to provide teachers in Highland schools with a framework and resources to help them establish and sustain a process of reflection and self-evaluation through which they can review their own professional values and the beliefs they hold about the kind of teaching most likely to create experiences through which pupils can become more actively involved in their own learning.

The Highland Council Learning and Teaching CPD Reflection Framework

Why do we need a reflection framework?
A number of national policy initiatives - A Curriculum for Excellence, Assessment is for Learning, Determined to Succeed - have, in different ways, promoted the importance of pupils becoming more actively engaged in what and how they are learning. 
Pupils cannot do this by themselves. It will only happen if facilitated by their teachers. The purpose of this Framework is to stimulate, support and sustain the levels of professional reflection and self-evaluation likely to prepare them for that role.

What is the framework for?

This is not a set of course materials to be used according to a rigid formula regardless of individual school circumstances. Nor does it prescribe where schools are expected to be at some point in the future. 
Sustainable change takes time and schools need to make good progress commensurate with local needs. The Framework is intended to help schools and teachers meet national policy expectations by providing opportunities to reflect on the underpinning principles and evaluate how far current practice meets them. 
How does it aim to achieve this?

In the course of developing the Framework, participation, dialogue, engagement and thinking were identified as the principles most likely to support pupils in becoming actively involved in their own learning. 
These principles are just as valid for teachers undertaking professional learning and, in using the  framework, participants should aim to practise them as they work together.
What does the framework provide?

Each of the six units contains resources designed for flexible use. Various short papers provide introductory reading. PowerPoint presentations can be adapted to meet different needs: some can be divided into short sessions, each exploring a specific aspect of the main theme. The presentations are supported by handouts and discussion notes. The units also include structured activities to allow participants to explore the issues raised and supplementary materials for further reading and reflection.
How can it be used?
No two schools will have identical needs so the framework does not provide a ‘one size fits all’ solution. Individual elements are described see below and this can be used to identify a suitable entry point. For example, a group of teachers looking to develop their use of assessment in the classroom could work on the first unit in Section B to help them gather together different strategies into a coherent and sustainable approach. Alternatively, a subject department with experience of formative assessment might use the second unit in Section C to think how they can meet the purposes of ACfE through their classroom work. Finally, a management team might find Section A helpful in supporting sustainable change.
The individual units have been written by Professors Brain Boyd and Robert Fisher, Mark Priestley of Stirling University, and Eric Young SEED consultant.   
The Highland Council Learning and Teaching CPD Reflection Framework
	Section A 

Managing Transformational Change

To achieve the objectives of Assessment is for Learning, A Curriculum for Excellence and Determined to Succeed, we need to stimulate a capacity for professional change and sustain the processes needed to achieve it. Isolated courses and ‘cascade’ approaches have not been successful in the past so this section provides school managers and practitioners with some research-based insights into what is likely to work as well as what could stifle school developments.


	Unit A1

The reflective professional and the thinking child
This overview places the reflection framework in the context of the Highland Council’s approach to thinking in pupils’ learning and looks at the role of reflection and thinking by teachers and pupils in responding to current policy initiatives.

	Unit A2

Promoting and sustaining change

This unit reviews case studies and research findings about the characteristics of change processes that are likely to prove both effective and sustainable for those involved.

	

	Section B 

Embedding Formative Assessment

This section introduces  the principles of participation, dialogue, engagement and thinking which research tells us are important factors in ensuring that interactions between teachers and pupils in the classroom are likely to produce meaningful learning experiences for all involved.


	Unit B1

Embedding formative assessment: 

So what are the pupils doing?

This unit explores the principles and practice of formative assessment and emphasises the role of pupil peer and self-assessment in ensuring its effectiveness in the classroom.

	Unit B2

Making thinking explicit

This unit looks at the role of thinking by pupils as an essential element in helping them to become more involved in their own learning and so take greater responsibility for it.

	

	Section C 

Extending Formative Assessment

In these units, the principles and practice discussed in Section A are developed to guide how schools might engage with personal learning planning and local moderation and with A Curriculum for Excellence.


	Unit C1

Around the Assessment is for Learning triangle

Assessment AS learning (personal learning planning) and OF learning (local moderation) depend on pupils and teachers who are able to inform their judgements about what needs to be done next with the evidence of progress they have gathered. This unit investigates how teaching focused on providing pupils with opportunities to assess themselves can be developed to support the other aspects of AifL.

	Unit C2

Engaging purposes, principles and practice

In setting out its purposes and the principles of curriculum design, A Curriculum for Excellence has signalled a shift from a curriculum focused on delivering subject-based outcomes to one which also aims to help all children and young people achieve their personal potential and learn how to play an active part in the community around them. This unit examines how the classroom practices associated with AifL can help teachers meet these objectives.



































[image: image1]