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	Background of school.

	Duror School provides education for children living in the Duror / Kentallen area.  The school was originally part of the Argyll Education Authority but, with the advent of Regionalisation, became a southerly outpost of Highland Region.  The original building was completed in 1877.

Duror Primary School is situated on the Cuil Bay road at the junction of A828 trunk road. The single track side road leads to an attractive bay which enhances the school curriculum. A wooded area behind the school adds to the attractiveness of the school setting and further promotes environmental study projects.

Although a two teacher school from 1980, it remained a one roomed building with outside toilets until August ’86 when an extension was completed.

This extension more than doubled the floor space and provided indoor toilets, a cloakroom, cleaner’s store, a servery for school meals and a second classroom with the dining area. School meals are cooked and transferred from a neighbouring school. 
Over the years the roll has varied, reducing and increasing the teaching staff ratio.  This is partly due to the irregular attendance of gypsy travellers.

          The school roll in Aug ’08 stands at 14 pupils making it a one teacher school.  Duror became a pilot    

           Associated School with Glencoe Primary in August ’05.

Recent improvements to the playground have enhanced the quality of play, the    safety of the children and the promotion of physical exercise.  The improvements made have been the installation of a gate at the entrance of the school improving access into the school playground, road markings outside the school, a boundary fence has been placed in front of the old stone wall, the gravel side playground has been recently tarred and a bike shed has been erected at the rear of the playground through funding from Safer Routes to School. A bouldering wall along the outside of the main entrance was erected in May 2007.  An outside shelter with an attractive jungle art interior provides secure storage for PE equipment.  A very supportive Parent Council is regularly fundraising to improve and promote play.

The two classrooms have recently been re carpeted and were painted in July 08.  Exterior woodwork was also painted.  New library furniture was purchased to house the new HLP resources.
Duror School has an active Safe Route to School Group which has drawn up a safety plan and is constantly being reviewed. Speed reduction signage and flashing lights have been erected outside the school on both the Cuil Bay road and on the main A828 trunk road through the village.
The school was accredited Health Promoting School status in October ’05 and was awarded the Silver Award for ECO Schools in May 08. 




Section 1: the Core Quality Indicators 
	QI 1.1 Improvements in performance (Core)
	School  Evaluation : Good

	Standards of attainment over time
We have raised attainment and/or maintained high standards for learners. Learners make very good progress from their prior levels of attainment. The attainment of individuals and groups has improved over time. Our attainment trends compare well with similar schools and with national levels of attainment. We have raised the attainment of those at risk of missing out.

Overall quality of learners' achievement

Overall, our learners are successful, confident, exercise responsibility and contribute to the life of the school and wider community. They are personally and socially adept and have achieved in a range of activities for their personal and wider achievement, including areas such as work and residential experiences.

Impact of the school improvement plan

Our priorities in the school improvement plan have had a measurable impact on improving achievements, attainment and well-being of our learners, and the work of our school.
	Almost all pupils are achieving the appropriate 5-14 levels with a number exceeding expected levels.

The implementation of the Highland Literacy Project in Jan ’07 (Phase 3) has impacted on pupil’s motivation to read a wider variety of books in school and at home and has resulted in attainment in Reading being raised. This was evidenced by the Highland Literacy Officer’s evaluation.  Staff need to further encourage the link with Writing through Writer’s Craft and Core reading activities.
Significant progress by gypsy traveller children was noted by the Gypsy Traveller officer in her weekly/fortnightly visits to the school during 07/08. 

The school recognises the importance of extra-curricular activities and works with parents and external agencies to provide a wealth of additional learning experiences for pupils. These involve sporting, aesthetic, artistic and cultural activities and give pupils a genuine opportunity to enhance their school experience.  Many of these activities are also built into the school curriculum such as through the Active sports co-ordinators activities. All pupils have benefited from the school’s participation in the Highland Year of Culture during 2007. Almost all pupils participate in the after school art class which is delivered by a parent. All pupils in the school created a school mural and worked on producing a Highland Nativity and PowerPoint Presentation of the Year of Culture. A successful ASG Highland Games was part of the 2007 celebrations and will continue to be held.

The associate schools arrangement has impacted on social development and achievement through joint sporting activities/curricular work and school trips. 

The majority of our pupils are successful, confident, exercise responsibility and contribute to the life of the school and the wider community through participation in the Pupil Council, SNAG, JRSO’s, Lunch rota, ECO schools project. There have been a number of enterprise activities which promote and develop the four capacities of CfE and a sense of achievement among all pupils. 

The school has taken forward a number of developments which have successfully impacted upon pupils. Key developments in Assessment is for Learning and the Highland Literacy project have improved learning and teaching approaches  and have resulted in much greater pupil participation in their learning. Pupils are observed to be working much more collaboratively and to be actively enjoying their learning. Dialogue and interaction is encouraged by all staff. All staff have extended the Learning and Teaching Highland Literacy strategies across the curriculum. Pupils at all stages have been involved in planning their next steps in learning through the school’s target setting scheme. Maths, Reading, Writing, Talking and Listening are negotiated for all pupils leading to improved motivation among pupils. This has impacted on a sense of belongingness, the foundation stone to aspire to their goals – everyone is working together and everyone is actively involved.

Pupils value the award certificates which are presented at Assembly and shared with parents in which staff detail achievements. 



	QI 2.1  Learners’ experiences (Core)
	School Evaluation:  Very good

	The extent to which learners are motivated and actively involved in their own learning
Our learners are motivated and eager participants in their learning. They are actively involved in their own learning and development and show increasing skills as learners. High quality feedback makes them aware of their progress and strengths as learners. They are responsible and contribute actively to the life of the school and the wider community. In our school, learners are treated with equality, fairness and respect. Almost all, including those at risk and vulnerable, have progressed well and make very good progress from their prior levels of attainment and wider achievement.

Our learners know that their views are sought and acted on. Learners tell us that they are very satisfied with the school’s provision, feel that they are valued, and have appropriate opportunities to express their views which are taken into account in decision making.

Our learners feel successful, confident and responsible, and they contribute effectively to the school and community/society. Learners feel safe, nurtured, healthy, achieving, active, included, respected and responsible and help develop these qualities in others.
	All children are motivated, keen to learn and work well without close supervision.  The development of Assessment for Learning approaches has resulted in pupils being more responsible for their own learning. The school’s involvement in the Highland Literacy project has led to pupils being much more active in their learning, working in a collaborative manner more often, and benefiting from the more focussed feedback offered by teachers. Pupils on IEPs feel more included in the HLP trio work and Reading Group Activities.  This has impacted on their confidence and talking and listening skills. 
The pupils Writing Folios encourage awareness of the nine genres of writing and motivate pupils towards their next level.

Peer and self evaluation has improved motivation and confidence.

All teaching staff share learning intentions very effectively through use of formal strategies. Systems of organisation within classes also support effective learning. Visual timetables and class task boards ensure that most pupils are fully aware of what they are learning and that they remain active in their learning throughout the day. As a result, most pupils have a clear understanding of what they are expected to learn and how they will do this. Plenary sessions are also planned to allow pupils to evaluate their progress towards the stated aims. 

Class teachers together with the C.A. and consultation with Learning Support Teacher and other support staff ensure that pupils with additional support needs are successful in their learning. The Gypsy Traveller officer is important in ensuring vulnerable children are able to benefit from all aspects of school provision, both in terms of attainment and wider achievement. 
The feedback from pupils and parents towards the school is very positive. Almost all pupils felt they are able to discuss issues with class teachers. They felt the school was a safe and secure environment. Through an active pupil council and a suggestion box, pupils have the opportunity to express their views which are taken into account in the decision making process of the school.  Communication with the Community Council, local Councillors and local businesses is encouraged through enterprise activities and local issues. The school’s focus on the 4 capacities means pupils are now beginning to recognise the outcomes they can achieve in school. 
The very good teaching and the additional support offered by the school and where necessary outside agencies ensures that almost all pupils make very good progress. 

The potential disadvantage to pupils in the school by a lack of peers is alleviated to some degree by the joint activities with associated schools. Last year these included cycling proficiency, sporting activities, and sex and drug education.

Opportunities for pupils, particularly those in the early years, to learn through play need to be further developed. 




	QI 5.1 The curriculum (Core)
	School Evaluation: Good

	The rationale and design of the curriculum
Our curriculum has a clear rationale based on shared values. It is designed to promote challenge, enjoyment, breadth and depth, progression, relevance, coherence, personalisation and choice in learning for all pupils. It takes account of local circumstances, and local and national advice. It leaves scope for teams and individual teachers to introduce well-considered innovations to meet the needs of learners.

The development of the curriculum
We develop and refresh our curriculum on a regular basis, involving all staff and taking account of the views of parents and learners. Staff teams reflect on the range and quality of experiences for learners, the impact of these and the outcomes they achieve. We plan carefully and in consultation with stakeholders in making curriculum innovations, adaptations to meet needs, and opportunities for choice and specialisation.

Programmes and courses
Our programmes and courses are stimulating, challenging, relevant and enjoyable. We respond to, and meet, the needs of learners. Timetabling supports progression within curriculum areas and links between areas of learning. Teachers develop learners’ literacy and numeracy skills appropriate to the curriculum area. The curriculum promotes wider achievements very well, and learners grow as citizens.

Transitions (Reference should be made to QI 5.8: Care, welfare and development)

We ensure that learners transferring to / from the school, or when they have a shared placement, maintain continuity and progression in their learning. Staff ensure learners are creative, enterprising and prepared for the world of work and future careers.
	Pupils receive a well balanced and comprehensive curriculum which promotes challenge and enjoyment and is in line with the values purposes and principles of a Curriculum for Excellence. 
The 5-14 Guidelines for each area of the curriculum are the basis for developing all programmes of work and so programmes integrate knowledge skills and understanding.  Our programmes of work provide continuity and progression, meet the needs of the learner and allow pupil choice. Staff participation in the HLP has impacted on HLP strategies used across the curriculum.  The HLP officer praised the use of numbered Reading Activities where the C.T. offered pupils a choice of certain activities and asked the pupils to colour code their performance.

The timetabling of Science linked with topics in a Cyclical Plan is proving effective. The creation of science sacks for P1-4 has had an impact on raising the pupils’ attainment and interest in science.

Staff implemented “What’s the Score on Bullying” and praise the activities which have impacted on self esteem and teamwork. 
Extra physical activity has been established incorporating Brain Gym exercises, having PE every week and participating in events organized by the Active Sports Co-ordinator. Swimming (P1-7), ski-ing and Rugby continue for the middle and upper school. Teaching staff and the C.A. were trained in outdoor Tops.  This has had an impact on outdoor activities and has enhanced indoor play during wet playtimes.

Music is taught by the Music Specialist in Term 4, YMI taught blocks of Gaelic Songs to the whole school and singing with P1-3 throughout the year.  
ICT and PSD and Enterprise permeate the curriculum. Circle time, the Question Box and Golden Box are effective opportunities for thoughtful discussion leading to problem solving. Personal Investigations by P4-7 continued to be completed in Term 3 but received poor feedback from parents and pupils.  Staff trialled a new “Island” homework with P4-7.  This was a great success.  All pupils were extremely motivated and eager to participate in the various rich tasks involving imagination and creativity. Staff recognise how creativity flourishes in an atmosphere where original thinking and innovation are encouraged and stimulated.  Pupils are very enthusiastic about Show and Tell.  P4-7 are taught French which has been received enthusiastically by all pupils.  Sex Education / Drugs and Alcohol Awareness are taught by the H.T in Terms 3 & 4. and reinforced through arranged meetings with the school nurse and local police. The Programmes of work provide continuity and progress. 

There is a well established transition process. P7 information is shared with High School staff – two report sheets on Maths and Language. The pupils’ May report and a holistic practice of the child are discussed with the guidance teacher who visits P7 and discusses High School issues.   The Sharing of information enables High School Staff to have a clear picture of each P7 child, thus aiding P7/S1 transition.
A popular P.7 Maths Jamboree Day is organised by the High School Maths teacher and a Transition Week is organised in June.  P7 parents are invited to a Parents Night in Kinlochleven High School. .  Special visits are arranged prior to transition week for vulnerable children. These activities enable pupils and parents to become familiar with High School staff and the new building, thus making everyone involved in the P7/S1 transition less apprehensive

Further P7/S1 transition developments will be the focus of the ASG project for 2008-2009.

During the Transition week the new P1 pupils visit the Primary School for four half days and a full day.  Arrangements are made for the P1 class teacher to visit the Nursery during the session and four days during the session planned for the new Nursery to visit school

The school will review Personal investigations and homework this session.




	QI 5.3 Meeting learning needs (Core)
	School Evaluation: Very good



	Tasks, activities and resources
We match the learning activities to the needs of individual learners and groups with differing abilities or aptitudes. Our tasks, activities and resources provide appropriate support and challenge to enable all learners to maximize their progress. Our courses and programmes meet the varying needs of all learners. The pace of learning is appropriate for individuals. 
Identification of learning needs

We identify, review and evaluate learners’ needs including those whose needs are significantly different from their peers. We do this through working closely with our learners, their parents and partner services.

The roles of teachers and specialist staff

We take positive and proactive steps to ensure that factors, such as the learning environment, family circumstances, health or disability, or social or emotional factors which may hinder learning are promptly identified and addressed effectively. Learning support staff and partner agencies in our school provide support and advice to staff and individual learners and contribute towards meeting learning needs.

Meeting and implementing the requirements of legislation

Individualised education programmes and coordinated support plans contain appropriate learning targets for our learners. We involve parents and learners well in reviewing learners’ needs and learning plans.
	Staff are aware of the needs of individual learners and groups with differing abilities and aptitudes and match the learning activities accordingly.  

Staff are increasingly aware of the need to ensure an appropriate pace of learning. The pace of learning enables most pupils to progress well. 
Pupils are taught in cross stage groupings. Differentiation is by output according to individual targets and thus ensures appropriate pace for each child

Consultation time with the L.S.T.  is used very effectively by teachers and support by the LST and CA is carefully planned in timetables. 
The G/T Officer is very proactive in ensuring travelling children are not disadvantaged by home circumstances and are able to benefit from all aspects of school provision both in terms of attainment and wider achievement. Staff welcome the new Gypsy traveler tracking booklets for each pupil which promotes continuity of learning giving a clear record of each pupil’s progress

Staff are aware of the Staged Approach Process for ASN and find the Stage One form useful in reporting to parents and sharing with the L.S.T. and other agencies.   Staff and parents welcome the solution focused approach at Review Meetings.  This has had an impact on developing a collegiate approach to meet the needs of individuals and promoting a positive working relationship among parents, staff and other agencies.

High achievers are given appropriate challenging tasks and their progress is carefully monitored on a regular basis.  Staff  welcome advice from specialists on suitable materials for challenging the more able pupil.  Resources and guidance are also sought for pupils requiring support. 

Pupils have short and long term targets in their IEPS which are reviewed in a solution focused approach at the end of each term. The process actively involves parents and pupils, and is providing a very rewarding experience for these pupils.  




	QI 5.9 Improvements through self-evaluation (Core)
	School Evaluation:  Good

	Commitment to self-evaluation

As individuals and with colleagues, we evaluate our own class work as reflective practitioners and make improvements. We work as a school community and with partner agencies to evaluate provision in order to secure continuous improvement, including major change where this is needed. We have very effective systems for gathering the views of staff, parents, learners and partners and others about the quality of our work. We work in active partnership with other services for children to secure improvement. Our vision, values and aims are used as a basis for reviewing our work.

Management of self-evaluation
Our self-evaluation focuses on key aspects of learners’ successes and achievements. It draws on a wide range of advice and evidence and is rigorous, systematic and transparent. All our teams reflect on current practice and evaluate any new initiatives, ideas and changes we have introduced. Where appropriate we use accreditation schemes as a sound basis for improvement. We clearly identify strengths and areas for improvement. We share good practice. 
School improvement
Our school community takes a joined up approach to improvement across all that it does. We are committed to acting on results of self-evaluation and can show clear evidence of improvement based on our actions taken as part of our self-evaluation. Our improvements focus particularly on continuing improvements to learning and teaching and the achievements of all learners.
	Staff continue to evaluate all activities and reflect on the responses from each child.  Evaluation is a key part of the daily plan which leads to improvement.  Notes are made on daily plans, home/school diary, Two stars and a wish written and oral feedback. Parents and pupils are informed of the progress towards achieving the next goal and the next steps.   Staff have become a much more reflective group in school and with their colleagues in the wider ASG group.  Termly ASG staff meetings are held in turn in each cluster school where staff can discuss and reflect on the implementation and progress of new initiatives – mainly HLP in 07/08. The Head Teacher encourages change and promotes a shared ownership by giving staff the opportunity to lead and facilitates their development of skills. The Island Homework, trialled in May’08 is a good example of staff Leadership in Duror Primary School.  All staff welcome the sharing of good practice and recommended resources.  There is peer moderation of writing among staff which has improved consistency of assessment.

The school surveyed all parents, pupils and staff in March 2007 to gain a view of how the school is regarded.  Almost all gave a very positive response and where issues were highlighted, the H.T. took steps to remedy.  Feedback from the Highland Literacy officers, QIO,s and other partner agencies have been very positive on the ethos of the school and approach taken to pupils’ learning and welfare.

There is a genuine openness between the H.T. and all staff.  Staff are involved in drawing up a formal monitoring programme focusing on the impact of recent developments. The H.T. reviews the school’s tracking system each term with the C.T. and L.S.T. if required. Learning and teaching is evaluated by informal observation by the HT. The literacy programme allowed peer observation between class teachers in the associate schools and other schools in the area which has improved practice within the school. This practice was extended to the classroom assistant.

The school has identified it needs to make greater use of ICT.
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