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ASSESSMENT OF READING

Literacy Officers : LS, KB
Highland Literacy Project
Assessment of reading
For learning to be the most effective, it is essential that pupils know what it is they need to do in order to improve and to be able to discuss how they plan to do so. Teachers also need to have a clear view as to their pupils’ strengths and weaknesses and be able to guide them in working towards shared goals.

There are three main areas for consideration:
· Self and Peer Assessment
· Teacher Assessment

· National Assessments

Self assessment and Peer assessment

These can easily be incorporated into core reading, perhaps using a two star and a wish approach: 
Star 1 – What did you like about your own reading? [self]
Star 2 – What did the other members of the group like about your reading? [peer]
Wish   – What could you do to improve? [self and/or peer] 

Examples of ‘wishes’ may include: to read with more expression; to take more account of punctuation when reading; to read more clearly; to pronounce the letter ‘t’ in words; to try to read more fluently; to read more quickly/slowly/loudly; to have a go at new words; to use text clues to find meanings of unknown words  etc.
 All pupils should be encouraged to self and/or peer assess when they are reading independently with a partner/group and/or discussing a text.  

However, only a selection of pupils needs to be ‘targeted’ for peer/self assessment during each teacher led session, and although it would primarily be oral, the teacher and/or pupil occasionally may wish to keep a note of this. 

Each session may begin with the pupils thinking about how they had planned to improve and may finish with the pupils thinking/discussing whether they had been successful.
Teachers may wish to use the more formal WALT [what am I learning today] and WILF [what am I looking for] as suggested by ‘Assessment is for Learning’.
Lists of success criteria or individual targets on various aspects of reading may be helpful to focus children’s attention and as a basis for peer discussion and a sample sheet has been included.
When the pupils are working collaboratively during a whole class writer’s craft or Reading for information lesson, the pupils could discuss how well the trio worked, the reasons for this and how they intend to improve. They may choose to focus on their talking and listening skills as well as their ability to locate and understand the information.

Again, the session may begin with the trios discussing how they had planned to improve and may finish with the pupils thinking/discussing whether they had been successful.
Teacher Assessment

Teacher assessment of reading, plus talking and listening is reasonably straight forward if it is done in a continuous manner. When the teacher is directly teaching a core group the skills of reading, it may be an idea to observe and make notes about one or two pupils. 
To assess comprehension, a higher proportion and variety of questioning would be directed towards this pupil. By asking the pupils to collaborate to answer some of the questions, talking and listening skills could also be noted. Reading for fluency could also be assessed during this session.
These observations lead easily into teacher/ pupil discussion where the teacher may ask the pupil to self assess the session. The teacher may discuss their own observations and together the pupil and teacher would then plan for improvement. 

As the teacher would only be having these discussions with one or two pupils each session, this should be manageable, time wise.
Follow-up activities also provide evidence of a pupil’s understanding of the text. Though follow-up activities are often completed collaboratively, occasionally teachers may want the children to work individually for assessment purposes.
National Assessment
To give all pupils the opportunity to progress at the most appropriate pace, it is important for teachers to plan ahead for National assessments. Through discussion of forward plans, the Head teacher and class teacher should be able to use a tracking system to plan provisional dates for each pupil. 

For the teacher to be confident about a child’s ability, it is very important that the pupil has had plenty of experience of reading material at that level and this should be planned for. Class teachers should be confident to choose a selection of material at that level, including a variety of genre, and not simply work through a reading scheme in order. The latter often leads the pupils to be using reading material at a lower level than their ability. It is therefore necessary that books are matched to each level. 

A guidance sheet, which may be of benefit to use during these planning discussions, is attached. 

During their core reading lessons and follow up activities, pupils should have plenty of opportunities to practise the skills needed to confidently undertake and pass an assessment. 
Below is a summary of the skills and procedures that pupils have been required to be competent in recent National assessment papers. Although this gives an indication of types of genre, questioning and recording used at each level, teachers should check that pupils have had experience of, and understand how to answer each question in the paper before they begin.
Level A

Pupils should have plenty experience of-
· Reading varying genres including recipes, diagrams, fiction and non fiction
· Reading independently [either silently or aloud]

· Underlining, circling and ticking answers

· Choosing the best/correct ending for given statements [multiple choice]
· Cloze procedure, choice of words usually given but not all words are needed.

· Labelling diagrams 

· Answering comprehension questions
· Ordering events or instructions 
·  ‘Matching’ type questions

· understanding the purpose of punctuation such as speech marks, question marks and exclamation marks 
· Completing charts, example given below
	
	TADPOLE
	FROG

	*.  I have strong legs.


	
	(

	1.  I wriggle like a worm.


	
	

	2.  I can breathe through my nostrils.


	
	

	3.  I eat flies.


	
	

	4.  I have gold spots.


	
	

	5.  I have a long tail.


	
	


Level B
Pupils should have plenty experience of level A skills PLUS-
· Reading a wider range of genre including adverts, poetry, newspaper accounts
· Cloze procedure where the pupils are required to find the word (or words) from the passage

· Understanding and using terminology such as author, title, scene, character 
· Understanding the purpose of different styles of writing such as bold, italics and layout

· True/False/can’t tell type questions

Level C
Pupils should have plenty experience of level A and B skills PLUS-
· Reading a wider range of genre to include plays and diary entries

· Cloze procedure where the pupils are required to find the word(s) from the passage or use their own words
· Problem solving – ie using information in the text to solve a new/unrelated problem

· Contrasting and/or comparing two different texts/genre

· Matching headings to facts

· Using textual clues to find meanings of words/phrases

· Understanding and using terminology such as paragraph, phrase, section, article

· Understanding character/setting descriptions and the use of the word ‘describe’

· Understanding inference example given below
Who might have had these thoughts?

Circle one letter for each sentence.

	
	
	Mum
	Fred
	Dad
	Claire
	Tam

	1.
	“I think they are going to be late again.”
	M
	F
	D
	C
	T

	2.
	“Why would I want to walk at someone’s heel?”
	M
	F
	D
	C
	T

	3.
	“Exercising is very good for me.”
	M
	F
	D
	C
	T

	4.
	“I hope my family are looking after themselves.”
	M
	F
	D
	C
	T

	5.
	“I love my big, strong, furry friend.”
	M
	F
	D
	C
	T


Levels D, E and F
Pupils should have plenty experience of level A to C skills PLUS-
· Reading a wider range of genre to include texts that show conflicting views
· Understanding and using similes and metaphors

· Fact/opinion style questions
· Giving explanations in the pupils’ own words

· Understanding and locating contrasting phrases

· Understanding more complex inference such as a character’s personality
Further Tips- 
· Remember that when presenting pupils with a National assessment, a good introduction can make a difference to the pupils understanding of the passage. Discussion about the topic should be encouraged, firstly between pupil and pupil and then as a whole group, led by the teacher. Further details can be found in the National assessment teachers’ guide (1 page covering all levels)

· It may be an idea to allow pupils to use a different highlighter to mark each question and then to locate the relevant evidence in the passage. This helps prevent pupils from guessing the answer without referring back to the text and can help pupils to give a more accurate/more in-depth answer.
· Pupils often struggle with activities that require putting events/instructions in order. An idea is to photocopy the list for pupils to cut up to enable them to put them in order manually. This allows them to see the correct list before committing themselves to paper. You may feel it better to have pre-cut the lists for younger pupils. To prevent pupils mixing up their cut lists, it is an idea to give each pupil a different colour of paper.

· Some pupils, especially those at level A, find it difficult to read ‘silently’. Allow such pupils to read the text aloud.

· Another effective tip is to only give the pupils the passage for the first read. This helps them to focus initially as they are not distracted by the questions or in some cases, rushing to answer them. The questions would then be given out to look over before the second read of the passage.

HIGHLAND LITERACY PROJECT
              MATCHING READING MATERIALS TO ASSESSMENT          
	Ready to achieve

5-14 level
	Oxford Reading Tree
	Oxford Tree Tops
	Kingscourt chapter books
	New Ginn 360
	Bookbanded colour(variety of publishers)
	Heinemann storyworlds
	Longman Book Project

*[Fiction only  and has been levelled by Longman]

	Level A
	End of level 7
	-
	-
	End of level 5
	Turquoise
	End of stage 6
	End of band 2 

	Level B
	End of Jackdaws
	End of Level 11
	-
	End of level 7
	-
	Stage 11/12
	End of band 8

	Level C
	-
	End of Level 13
	End of Level 14 (stage8) [Wild and wonderful]
	End of level 9
	-
	-
	End of band 11

	Level D
	-
	End of Level 15
	End of Level 15 (stage 9)

[Confidence and Courage]
	End of level 11
	-
	-
	End of band 14

	Level E
	-
	End of level 16 Classics
	End of level 16 (stage 10) [Something Strange]
	End of Level 12
	-
	-
	-


** PLEASE NOTE : 1. The pupils will only be secure at a particular 5 –14 level if they have had experience of reading a wide variety of genre from more than one publisher.

2. This only an estimation based on publishers recommendations and 5-14 guidelines.

Reading Strategies

These are some of the reading strategies that good readers use. They are not in any particular order. They are all equally important and are used at different times. Some are used before reading, some during and some after reading. It is important to be aware of the strategies you are using and to choose the best strategy for the job!


Questioning


I wonder …


I was confused when ...


Who? What? When? Where? Why?





Visualising


I see pictures in my mind when I read ...


I feel what I read ...


It is like a film in my mind ...





Determining Importance


The text was mostly about ...


The author is trying to tell us that ...


The important details were ...





Tapping Prior Knowledge


What do I know about this topic?


What do I know about this genre/author?


What words might I expect to read?











Predicting


I wonder if …


I want to know …


What is going to happen?








Evaluating


This is unlikely/likely because ...


Some important information is missing here because ...


This shows the attitude of the author ...





Analysing


The writer’s use of language is skilful because ...


The characters are well developed ...





Word Solving


Do I know a word that fits the meaning and looks like this word?


Do I know a word like this?


Can I divide this word into chunks/syllables/sounds?





Making Connections


It reminds me of the time ... because ...


It reminds me of when I read ... because ...


It reminds me of something I heard about because ...








Monitoring and Clarifying


I’m confused ...


That’s not right ...


I understand/don’t understand this ...


I’ll need to re-read this bit ...
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Inferring


Why did the character do that ...


I think he’ll turn out to be ... because ...


The author didn’t say but I think ...





  Putting it all together


  I understand this in a new way ...


  I see more clearly after reading this ...


  That must be one of the reasons it(event)  


   happened.       









































Summarising


The most important things I learned are…


What is the most important point or the big idea?


What do I now understand?
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