AUDIT FOR READING AS PART OF THE LITERACY PROJECT IN SECONDARY DEPARTMENTS OTHER THAN ENGLISH 

 School______________________________     

*Departments______________________________     Date_________________
*If more than one department is involved, please collate all responses onto one audit for return.
	How good is reading development within your subject area(s)?
Please complete the audit below for your department by ticking the appropriate box. Statements given are based on HGIOS 3. Please see appendix 5 for examples of evidence.
Please allocate an indicator to each bullet point.

	No
	Quality Indicator
	Themes
	6
	5
	4
	3
	2
	1

	IMPACT ON LEARNERS 

	1.1

	Improvements in performance
	· Within our lessons, pupils achieve success in reading and are confident in their own ability. They exercise responsibility in their learning and use these skills to contribute to the life of the class and/or school.

Evidence:


	
	
	
	
	
	

	2.1

	Learner’s experiences
	· Almost all our pupils are motivated and enthusiastic participants in reading activities within lessons.

· During reading activities within lessons, pupils have high expectations of themselves and others.

· Pupils are actively involved in their own learning and development of reading, and show increasing skills as learners.

· Pupils take responsibility for this learning and know what they need to do in order to improve.
Evidence:


	
	
	
	
	
	

	
	
	· Pupils learn in an active way, often using collaborative strategies which include all learners.

· Pupils have ample opportunities to express their own opinions about texts used in class and their views are valued and respected by others.

Evidence:


	
	
	
	
	
	

	DELIVERY OF EDUCATION

	5.1
	The curriculum
	· The reading activities within our lessons have a clear rationale and are stimulating, challenging, relevant and enjoyable.
· The reading activities within our lessons allow continuity and progression from P7 to S3 and beyond, whilst still allowing for some personalisation and choice for learners.

· The reading activities of our lessons take account of local and national advice but leave scope for teams and individual teachers to introduce well-considered innovations to meet the needs of learners.
Evidence:

	
	
	
	
	
	

	
	
	· Reading experiences are planned to permeate the curriculum and teachers also use opportunities to further develop literacy skills as and when they arise.

· All staff are included in the continued development of reading, including reflection of the experiences of the learners and the outcomes they achieve.

Evidence:


	
	
	
	
	
	

	5.2
	Teaching for effective learning
	· Teachers create a learning environment that is stimulating and challenging through the use of skilful and well paced teaching and learning approaches to reading, including the use of ICT.
· Learners’ reading experiences are well matched to their needs and sustain motivation.
· The reading activities within our lessons fully involve learners and encourage them to think critically, express views and ask questions.
· Reading tasks and activities, including homework, are well planned, effective and relevant and make best use of pupil’s and teachers’ time.

· Pupils work both independently and collaboratively in a variety of circumstances, involving groups of differing compositions and sizes.

Evidence:

· Teachers share the purpose of reading activities of our lessons with pupils. 

· Teachers’ explanations and instructions are clear and build on previous learning and real life experiences.

· High quality feedback makes them aware of their strengths and how they can improve in the reading activities of our lessons.

Evidence:


· Independent learning skills are developed through reading activities.
· Reading activities are effective in building pupil confidence. 
Evidence:


	6
	5
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	5.3
	Meeting learning needs
	· In lessons which involve reading, teachers make sound judgements to ensure that the needs of individuals are met by providing appropriate support and challenge to maximise progress.

· Where there are weaknesses in children’s knowledge and understanding, teachers respond quickly to identify and address them.

· During reading activities within our lessons, teaching and/or support is adjusted to take account of learners’ responses.

· All learners are fully involved in discussions on how to improve in their reading.

· Pupil progress in aspects of reading is tracked from year to year to ensure continuity.
Evidence:

	
	
	
	
	
	

	
	
	· The approach to the reading activities of our lessons is inclusive. Difficulties are overcome by the appropriate deployment of support staff and/or the use of strategies and resources, including ICT. 
· Pupils are given opportunities to work with peers of varying reading abilities. They are able to demonstrate respect and compassion and can support others to achieve a shared goal.
Evidence:


	
	
	
	
	
	

	
	
	
	
	
	
	

	5.7

	Partnership with learners and parents

	· The department(s) participates in the school’s planned and systematic approach to reading activities, actively encouraging all parents to participate in their child’s learning and development in reading activities, including takin part in reading information meetings and events.
· Groups representing learners and parents are informed and involved, where appropriate, in decisions about future developments in reading activities.
· We have effective mechanisms for giving clear reports, including next steps, and give prompt and helpful responses to any enquiries about their child’s reading skills within the subject.

Evidence:


	
	
	 
	 
	 
	 

	MANAGEMENT AND SUPPORT OF STAFF

	7.2

	Staff deployment and teamwork

	· Staff work together to develop suitable expertise in relation to reading within the subject. 
· There is an ethos of team working and staff take responsibility for sharing information and aspects of good practice.
Evidence:


	
	
	
	
	
	

	LEADERSHIP 

	9.3
	Developing people and Partnerships
	· The departmental leader(s) demonstrates that he/she is committed to the development of reading activities by motivating staff, making class visits, modelling good practice and stimulating self evaluation. 

· The departmental leader is effective in encouraging staff to exercise initiative and to take on lead roles in the development of reading activities within the department and to participate in peer coaching.

Evidence:
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