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 TC  Selection criteria
PHASE 3 [from August 2006- December 2007]

All primary schools in Highland were sent an open invitation to participate. Places were oversubscribed so schools were chosen on the basis of identified need by HMIe, QA visits or school self evaluation.   To maximise engagement, those accepted were categorised as either “core schools” or “associated schools”.  The level of direct support provided by Literacy Officers was less in associated schools.

As a result, this directly targeted:
· 6 core schools and 17 associated school
· a total of 130 teaching staff
· 17 Head Teachers and 8 Depute Head Teachers

· A number of Additional Support Needs teachers.

· A number of support staff 

· approximately 2600 pupils

One of the schools was very large (20 classes), six were large (7+ classes), three were middle sized (4-6 teacher) schools, 10 were smaller village schools and three were single-teacher schools.  

This included 5 sets of cluster schools. Two of the schools had Gaelic medium units, totalling 6 classes.
 TC  Project Priorities

Targets

· To teach Reading using a direct, interactive approach.

· To develop and promote a whole school approach to the teaching of reading through the use of collaborative learning strategies.

· To encourage children to make the link between Reading, Writing, Talking and Listening.

· To promote pupils success through training in self and peer assessment.

· To provide training for staff to enable them to teach Reading using a wide variety of strategies.

· To promote parental involvement in supporting their children in reading at home.

· To identify and provide any additional resources to further support the reading project.

Criteria for Success
· An improvement in attainment in Reading across the school.
· Direct and interactive strategies in the teaching of reading are adopted and taken forward by staff.

· An increase in staff confidence to apply these strategies in the teaching of Reading.

· Pupils can apply skills and collaborative strategies across the curriculum, which enable them to become more independent learners.

· An increase in confidence that allows pupils of all abilities to be able to and to enjoy engaging with texts.

· An increase in the number of pupils actively involved in reading for enjoyment.

· Parents actively involved in supporting Reading at home.

Supporting schools to succeed
The phase 2 model was adapted to take into account the issues that had arisen.  Head Teachers, all teaching staff and support teachers received training over both INSET days in November. The support staff attended local training at other times. 
Head Teachers were invited to an introduction meeting and a later “catch up” meeting. A final meeting was arranged with each HT, their Quality Improvement Officer (QIO) and a Literacy officer (LO) and was held to discuss how the school planned to continue to develop Literacy in their school.

Core schools

Direct modelling of lessons by the Literacy Officers [LOs] and support within the schools was provided over 18 months.  Additional support and training was provided through two CAT sessions per school. 
Associate schools
The LOs did not model lessons. Schools identified a ‘key person’ to support staff, including the modelling of lessons. This key person received two additional days training and attended both the induction and catch up days for Head Teachers.  Staff attended the two CAT sessions at nearby core schools.
Funding

Match funding was allocated to each core (£2000) and associate school (£380) respectively to enable them to purchase agreed texts to support the methodologies.  Associate schools were also allocated £320 towards the cost of cover to attend the additional key person days.
Funding totalling £18000 was allocated directly to each school through the ‘supporting the role of parents’ initiative.  An additional £10000 was allocated to ‘Question Quest’ materials and reading for information homework training for all phase 3 schools.

Methodologies used

To maximise impact, the literacy officers focused on four main areas:

· Reading for Information

· Writer’s Craft through reading.   

· Core reading 

· Reading for enjoyment

Additional advice on phonics and spelling were implemented in year 2.
Key principles promoted in all aspects of the project:

· The connections between reading, writing, talking and listening are made and promoted 

· All pupils are included. 

· Lessons are stimulating and move at a brisk pace 

· Pupils are active, not passive learners.

· Collaborative strategies are used to support learning in all reading lessons

· Skills are taught which lead to pupils becoming more independent readers

· Through interrogation of the text, pupils are taught comprehension, authors/writer’s craft, grammar, punctuation, spelling and research skills.

· There is a development of skills from p1-7, which can permeate into other areas of the curriculum

· Teachers and pupils develop questioning skills that promote deeper thinking. 

· There is a greater use of self and peer assessment that informs next steps in learning 

EVIDENCE SECTION

Sources of evidence
Following the implementation of the project, the gathered evidence was examined to determine the impact of the project, gauged against the success criteria.

Pre project

· School’s own in depth audit

· National Assessment results over previous four years and predictions for session 2006 - 2008 
· Standardised testing in reading (NFER) with ratio of 1:6 pupils.  Pupils selected randomly from P3-6

·  Pupil questionnaires
·  Head Teachers and Teaching staff  questionnaires
· Audit section of SDP

During project

· Observations of class lessons

· Pupil self evaluation statements

· Teacher self evaluations

Post Project

· National Assessment results over two years of the project 

· Standardised testing (NFER) with same pupils

· Pupil questionnaires 

· Teacher questionnaires

· Head Teacher evaluations

· Support staff evaluations

· Staff training evaluations

· School’s own in depth audit

· Audit section of SDP

Engagement of schools

Although all project schools followed the same timescale for staff training and CAT sessions, there were differences in the actual implementation across schools. 
· Some of the schools already used some strategies prior to their involvement with the project. 
· Where there was full engagement from the outset, it was found that the Head Teachers played a significant role in supporting staff to adopt and develop the suggested approaches. 
· Where there were changes of Head teacher during the project or where the HT had been on long term absence, the adverse impact on implementation was significant.
· Where staff were less positive, implementation was slower.

· Some schools chose not to implement all aspects of the project during the first year
Interestingly, associated schools implemented the strategies more quickly than the core schools. 
Meeting the criteria for success

· An improvement in attainment in reading across the school.
Standardised Testing
   (appendix 1)
Testing at the outset of the project showed: 

· The average score for pupils over the 21 schools was 93.3, which was 6.7 below the national norm of 100 

· Gender differences were apparent in 95% of schools. Overall, boys averaged 90.8 and the girl’s 95.6.

· There were no significant differences between core and associate schools 
At the end of the planned phase, schools were asked to re-administer the test to the same pupils. Results showed: 

· All schools showed an increase in their average reading score with an overall average increase of 5.7, bringing it to 99.01. The boys’ scores had increased by 6.4 and the girls’ by 5.1.
· Boys did better than girls in 35% of the schools. Overall, the boys averaged 97.24 and the girls 100.75.
· There were no significant differences between core and associate schools at the end of the project.

National assessments   (appendix 2)
For those attaining appropriate 5-14 levels or better, statistics (June 2006 – June 2008) show that, for reading:
· The majority of schools (52%) improved their aggregate scores, 9% maintained their aggregate scores and 39% saw their aggregate score decline (a range of -11.5% to +33.3%)
· The average score showed a gain of 1.2% compared to the Highland gain of 0.1%.

· Overall boys made a bigger gain (4.3%) than girls (0.4%), closing the gap slightly.
Overall, associate schools did better than core schools:
· 70% of associate schools showed improvement compared to 50% of core. Average increases for associate schools were 2.7% compared to -1.5% for core schools.
· The boys in associate schools made significant average improvements of 12.2%, taking them from 5.1% below the highland average for boys in 2006 to 6.9% above
· The boys in core schools lost an average of 3.6% over the two years although one school out of the 6 did show an increase for boys.
· 59% of associate schools saw an increased or maintained score for the girls compared to 50% for core schools.
for writing:
· 48% the schools averages improved and 52% declined.

· Overall, in phase 3 schools, the average was maintained compared to a 1.3% decline across Highland.

· 57% of schools exceeded the Highland average compared to 52% at the outset.

· Some progress had been made in closing the gender gap. Two schools now had boys performing better than girls (previously none).
· Boys improved by an average of 1.5% as opposed to girls average increase of 0.2%

· Compared to the Highland average score for boys, there was an improvement from -6.7% to -3.2%
For core and associated schools, there were no significant patterns:
· Overall, both groups of schools made steps towards reaching the Highland average.  Core schools improved from -4.5% to -2.4% whereas associate schools went from -7.8% to -2.4%.

· Boys did better in associate schools where they increased by 3.5% compared to a decline of 0.4% in core schools

· Girls did better in core schools where they increased scores by 2.3% compared to a decline of 1.9% in associate schools.
Whole School Audit   (appendix 3) 
· All schools assigned a level 4/very good (65%) or a level 3/good (35%) to the statement “Almost all pupils have made very good progress from their prior levels of attainment in reading”. At the beginning of the project 22% allocated a level 4 and 57% allocated a level 3.
· 75% of those assigning a Level 4 grading were associate schools.
Conclusion

Reading-
· The project has had a positive impact on raising attainment in reading in 100% of the project schools when looking at standardised testing.  However this falls to only 52% in national 5-14 assessments. 
· At the outset, all schools were below the standardised norm with two thirds (66%) now above. In 5-14 national assessments more than half (61%) were below the Highland average.  This had decreased to less than half (39%).
· Boys made more gains, in comparison to girls in national assessment.  This was also apparent in the standardised testing. 
· Associate schools did better than core schools. 

· Staff acknowledged that there was an improvement in pupils’ progress in attainment in reading.
Writing-

· For those attaining the appropriate 5-14 levels or better in National assessments, there was no significant overall change over the two years compared to Highland (-1.3%). However, half of the schools went down over the two years.
· Overall boys did better than girls.
Action
· To address the issue of the decline in writing for those attaining the appropriate 5-14 levels the Literacy officers will offer additional guidance to future phases during their initial training. Separate open writing training will be offered.                                                                                   The schools’ tracking systems will play a major role in ensuring that teaching and learning of writing skills match expectations and predictions.
· Direct and interactive strategies in the teaching of reading are adopted and taken forward by staff.

Teachers’ questionnaires (appendix 4)
Responses to final questionnaires show that:

· Just over half (51%) of teachers said that they always shared learning intentions with pupils in reading lessons [21% at the outset]. The rest said that they sometimes did. 
· All teachers timetabled reading in their classes. 57% of teachers said they had appropriate resources, a further 34% mostly did but a few (8%) felt that they did not have appropriate resources to teach reading effectively. Almost all (94%) now used chapter books compared to a previous 70%.
· Almost all (92%) always gave the lowest attaining pupils additional reading sessions with their peers. The rest mostly did.
· Almost all teachers (94% and 93%) stated that they regularly taught reading for information and writer’s craft lessons [previously 37% and 20% respectively]
· Most (89%) gave pupils opportunities to work collaboratively in their core reading [previously 30%].
· The majority of teachers (55%) regularly used self and peer evaluation within the reading context (up from 16%). A further 41% said that that it mostly was. 

Support Staff questionnaires (appendix 5)
· Most (77%) support staff stated that they were now more involved in supporting the teaching of reading.

Head Teacher Questionnaires (appendix 6)
· The majority (54%) stated that the teaching of reading is done well in all classes (from just 12%) with the remainder mostly taught well. 
· All HTs feel that the pace of learning is effective or mostly effective throughout the school (from 71%)
· Most (80%) said that there is now more effective planning and progression of reading skills and 67% (previously 29%) said that teachers gave pupils opportunities to build on previous levels of independence. The remainder mostly did. 
Whole school audit  (appendix 3)
· all schools evaluated 17 out of the 19 areas audited as being good or very good [previously 3/19].
· A higher percentage of the strategies were embedded in associate schools compared to core schools. This includes AiFL strategies.
Conclusion

· The majority of staff had adopted and developed the HLP strategies and most had included all pupils. 
· More pupils had opportunities to work collaboratively, independently and on text related activities.
· The pace of learning was either effective or mostly effective

· There was effective planning and progression of reading skills
· Areas highlighted for further development were: 
· Embedding pupils self and peer evaluation  

· More opportunities to use ICT within the teaching process

· Increase sharing of learning intentions

Action
· as previous criterion.
· An increase in staff confidence to apply these strategies in the teaching of reading.
Questionnaires (appendices 4, 5 and 6)
Responses show that:

· Most (77%) teachers were confident in applying the project strategies, 18% mostly were and a few (5%) were not. Support staff gave similar figures.  Head Teachers felt that more than half (54%) of their staff were confident and the remaining staff mostly were. 
· The majority of teachers (65%) but less than half HTs (46%) stated that staff were reflective about their own practices.  31% of teachers and 42% of HTs said that staff mostly were. 83% of teachers and 93% of support staff had begun to share practice with colleagues through peer observation and discussion and just over half (54%) of HTs reported that they encouraged staff to do so.
· The majority of teachers (61%) stated that they always taught quality reading lessons and a further 37% thought that they mostly did. Those who said that they did not teach quality reading lessons dropped from 13% to 2%.
· All Head Teachers stated that reading had been given a high profile [previously 47%].
· 5% of teaching staff reported that they did not participate in collaborative CPD about reading although all HTs reported that they had organised or delivered some. 
· At the end of the project 17% of teachers still did not share practices with colleagues through peer observation and discussion.
· A higher percentage of teachers in associate schools reported that they enjoy, and are confident in, teaching reading.  More engage in self evaluation, share practices and take part in collaborative CPD about reading.   However, in most questions, core schools began the project with a lower percentage score than associate schools.
Conclusion

· Overall, staff were confident in applying the project strategies.
· More staff now reflected on their teaching practices and self evaluated and the majority had begun to share practice with colleagues.  However this was not yet established in several schools.
Action
· Literacy officers to continue to encourage staff to share practices. HLP website to include a ‘sharing box’ for this purpose.

· Literacy officers to give additional materials to Literacy coordinators to use in their own school to lead staff in further CPD

· Literacy officers to ‘recall’ Literacy coordinators for additional training that can be shared within their own schools. 
· Pupils can apply skills and collaborative strategies across the curriculum, which enable them to become more independent learners.
Staff Questionnaires (appendices 4, 5 and 6)
Responses show that:
· Overall, the majority (60%) of support staff reported that pupils have become more independent with reading and associated activities and 63% said that the pupils they supported could now work collaboratively with the remaining 37% stating that most could.
· The majority of teachers (54%) and HTs (62%) said that almost all pupils were now able to work collaboratively in small groupings and 43% and 38% respectively, said that most pupils could. 
· Most (79%) HTs and teachers (81%) were confident that pupils were able to evaluate and discuss strategies for improvement. This has improved from 48% and 42% respectively. 
· A few teachers (14%) felt that less than half their pupils had not yet acquired the skills to be able to locate evidence, interrogate text and justify their opinions [previously 34%].
Pupil  Questionnaires (appendix 7)
· Almost all (99%) indicated that they worked collaboratively at least once a week. Of this almost all (91%) enjoyed working collaboratively at least some of the time. The remaining 8% [previously 16%] didn’t.
Whole school audit  (appendix 3)
· Almost all schools (95%) evaluated pupils’ learning experiences as being good or very good. 

· In meeting pupil’s needs almost all schools rated each aspect as good or very good. 
· 10% were not yet confident that pupils contributed to their own learning targets.
· More pupils in associate schools (94%) contributed to their own learning targets compared to (75%) of core schools.  Almost all (93%) associate schools and (72%) of core schools felt that most of their pupils were now confident in peer and self evaluation [previously 58% and 39% respectively].  88% (up from 58%) of associate and 76% (up from 34%) of core schools said that most pupils were able to apply strategies for improvement. 
Conclusion

· Almost all staff indicated that when working collaboratively, most pupils were able to work effectively and with increased independence.
· Almost all pupils enjoyed working collaboratively at least part of the time.

· Pupil evaluation needs further development.
Action
· Schools will be encouraged to include peer and self-evaluation in their own whole school future development of the Highland Literacy Project.
· During training and CAT sessions, literacy officers to share additional ‘tips for success’ for staff when they are using collaborative strategies.
· An increase in confidence that allows pupils of all abilities to be able to, and to enjoy engaging with texts.
With respect to pupils’ confidence, 

· All Head teachers and teachers (100%) reported that all or most pupils were more confident in their approach to reading. 

· Almost all (95%) support staff reported that less able pupils were now more confident about their reading abilities. Almost all (94%) teachers and Head teachers (96%) said that all or most of their less able pupils were positive about their reading ability [previously 79% and 42%].
· Almost all (92%) pupils stated that reading was easy or mostly easy for them and 85% felt that they could read as well as other children in the class. When reading by themselves, almost all (90%) said they could understand almost everything that they read.
· Apart from the statement ‘Reading is easy for me’, the % figures in the reading confidence section of the pupil questionnaires remained fairly static throughout the project.
Regarding the nature of inclusion of all pupils in reading activities, 

· 92% of teachers reported that all their pupils were included in a peer group for core reading. The remainder stated that almost all their pupils were. Most (88%) support staff reported that this has had a positive impact on less able pupils’ attitude towards reading.
· The majority of both HTs and teachers (58%) said that highest attaining pupils were able to engage with very challenging texts. Most of remaining HTs and teachers felt that this was mostly the case. 
· A few teachers (9%) [14%] and 4% of HTs [18%] felt that only some of the highest attaining pupils were given opportunities or were able to do so. 
With regard to pupils’ enjoyment of engaging with text, 

· Almost all teachers (99%) and all HTs reported that most of their pupils were enthusiastic about reading activities. 
· Almost all pupils (92%) stated that they enjoyed or mostly enjoyed reading at school with 69% indicating that they would like more time to read at school. Only 9% thought there was too much reading at school.
· All Head teachers reported through classroom observation, they believed that all or most pupils were now motivated and active learners [previously 64%]
Support for Learning Teachers

SfL teachers were asked to outline the impact the project had generally on the pupils they support using a ’two stars and a wish’ approach. The most repeated ‘stars’ include:

‘They have benefited from being included in a peer group for reading’

‘They enjoy being part of a group’

‘Their confidence and self esteem has risen’

‘They read more/they are able to access more texts’

‘The project has impacted positively on boys especially’

‘The use of collaborative strategies has been beneficial to these pupils and EAL pupils.’

They have become more independent learners’

Most SfLT did not include a ‘wish’. For those who did, the only main concerns were

‘Phonics teaching had been reduced for these pupils’

‘Some pupils still need an adult to help them keep on task’.

Conclusion

· Staff felt there had been an increase in pupil confidence and independence.

· Almost all pupils enjoyed reading at school and the majority would like more time to read at school.
Action
· In future phases, Literacy officers will include additional advice on how to ‘stretch’ the most able pupils.
· An increase in the number of pupils actively involved in reading for enjoyment.
· All head teachers and teachers reported that reading for enjoyment had been promoted throughout the school and the majority of HTs (70%) organised whole school reading events regularly. 
· Reading for enjoyment was timetabled in 78% of classes and most teachers (84%) regularly read to their pupils. This had increased by a small % during the project.  In comparison, less than half (33%) of support staff had increased opportunities to read to groups of pupils.
· The majority (72%) of teachers afford their pupils opportunities to share books with a partner/buddy. A higher percentage of HTs thought that pupils were sharing books.
· The number of schools which have an inviting library has increased from 47% to 67%.
· Most pupils (80%) surveyed liked to read books from a school or public library and the majority discussed books at home. Almost all (96%) reported that adults in their house liked to read.
· A few (12%) of pupils only read if they had to and a further 12% mostly only read when they had to.
· A few (14%) teachers did not give pupils opportunities to share books with peers.
Core and Associated schools
At the beginning of the project, it was noticed that in 84-85% of cases, associate school teachers already encouraged reading for enjoyment and this did not increase during the project. The core school teachers started at a lower percentage but increased by about 9%. In both groups, reading for enjoyment had a bigger focus.
Conclusion

· Generally, pupils reported favourably about the amount and the enjoyment of personal reading in school and at home.
· Most staff regularly read to their pupils.
· Almost a quarter of schools did not have an inviting library.

Action
· LOs to work directly with Highland Library staff to further promote the advantages of and ideas as to how to set up a school library.  Reading for enjoyment information booklet to be expanded to include more ideas and strategies.
· LOs to continue to send schools information about ‘special’ days such as ‘read to me’ day and to post such information on the new HLP website.
· Parents actively involved in supporting reading at home
This aspect of the project was the responsibility of each school.  Any input from the authority takes the form of advice and support only to the schools. The Quality Improvement Officer with responsibility for supporting the role of parents was actively involved with the project and had produced a CD ROM of guidelines and support materials.  ‘Supporting the role of parents’ was included in staff training and a leaflet for parents was distributed for Head teachers and their staff to amend and use as and when required. 
· By June 2007, all schools had informed parents about the project, notified them about changes to reading methodologies and given them guidance as to how to help their child at home. 
· The majority of HTs (75%) had sought parents’ views about reading at school and all schools had offered information evenings and afternoons for parents.

· All HTs and the majority (73%) of teachers reported that parents were or mostly were supporting reading at home. 
Notes
Additional funding totalling £18000 was allocated to phase 3 schools through the ‘supporting the role of parents’ initiative and eleven of the phase 3 schools each received up £1200 worth of home reading materials from an authority bid to Learning and Teaching Scotland. Amounts and schools varied according to size and previous bids.

Supporting the role of parents also benefitted from additional authority funding of £10000 to provide ‘Question Quest’ for each phase 3 school.  Materials and training were provided which supported reading for information at home for pupils in P5.  Parents were also invited to this training.
A member of the Quality Improvement Team, responsible for Supporting the Role of Parents gave advice and support to both the Literacy officers and schools during Phase 2.  
Conclusion

· All schools had kept parents informed about the project, had offered information sessions and sought their views.
· The majority of staff felt that parents supported reading at home.
Action
None

Making connections

Throughout the project the literacy officers constantly sought to make connections with other national and local priorities.  Major links were made to, and developed for:
Assessment is for Learning

Many of the key principles of this programme are contextualised within the literacy project.
Improving Scottish Education

The majority of HMIe recommendations regarding best practice are promoted through the Highland Literacy project. 

A Curriculum for Excellence
The following bullet points highlight aspects that are also promoted through the Highland Project.

1. Successful Learners use Language to:
· Access texts which are visual, digital, media and print (ancient and modern)

· Learn independently by searching, selecting, processing and transforming information

· Learn as part of a group by talking and clarifying their understanding of texts

· Make reasoned evaluations by developing an awareness of how and why texts are made.

· Link and apply different kinds of learning by reflecting on writer’s and presenters’ ideas and craft

2. Confident Individuals use Language to:

· Relate to others and learn from them by talking clearly, listening attentively and responding appropriately

· Critically analyse a range of texts 

3. Responsible citizens can:

· Develop knowledge and understanding of the world and Scotland’s place in it by reading and discussing fiction and non-fiction texts

· Develop their reading skill so that they can interpret, cortically examine and analyse different types of texts which exist in a complex society with a high volume of information.

4. Effective Contributors use Language to:

· Explore fully the meanings, implications and standpoints in texts

· Apply critical thinking in new contexts by posing and reflecting on question

Summary of issues from PHASE 2 and action taken
	Issue
	Action Taken
	Comment

	Slight decline in writing for those attaining the appropriate 5-14 levels
A school declining in both 5-14 levels 
	· Further advice issued to Phase 2 schools, and incorporated in future training. 
	(

	
	· Separate writing training to be considered.
	Included from phase 4

	
	· Schools to keep a close focus on progress through tracking/predicting systems and staff discussion.
	Highlighted in HT training



	
	· Bring any specific attainment issues to the attention of relevant link QIO
	ongoing

	Improvements in training 
	· Training to include P1-P7 and to take place over two days.
	(

	Sharing best practice
	· Literacy Officers to offer a generic policy that may be adapted by schools
	(

	
	· LOs to establish an HLP web page on Virtual Library
	(

	
	· Encourage staff to set up informal peer support systems to improve self-evaluation and classroom practice
	Encouraged through training

	Sustaining best practice
	· Key person to be named in all project schools 
	(

	
	· Training offered by Literacy Officers to those who missed initial training.  
	(

	
	· Encourage literacy as a continued development until such times as the SMT and staff feel confident that it should move to maintenance.  
	(

	Self and peer evaluation not fully established
	· Schools encouraged to make further links with AifL development officer
	(

	
	· Advantages of self/peer evaluation to be further emphasised at inset/training.
	Training updated

	Reading for enjoyment


	· Links developed with library staff to promote reading for enjoyment. Details to be included in reading for enjoyment booklet.
	Training provided for library staff 



	Lack of School libraries in half of schools
	· Advantages of having a stimulating school library to be promoted in HT training
	(

	Encouraging parents to read to their children
	· QIO to lead in supporting the role of parents for Head Teachers
	( 

	Resource building in subsequent years
	· LOs to continue to update schools with advice on appropriate resources.
	( ongoing

	Phonics and spelling
	· Will be promoted as a key focus in later phases
	Schools trained at INSET  with expectation of implementation in year 2

	Project evaluation
	· staff/pupil questionnaires developed further for more evaluative feedback
	( 

	Making links with secondary schools
	· Future open training to be open to secondary staff
	Descriptors/content of some courses amended to include S1/S2 staff

	
	· Schools will be encouraged to share practices with secondary colleagues
	Highlighted at training / CAT sessions


Summary of issues from PHASE 3 and planned action 
	Issue
	Action Taken

	Long term absence or change of HT during project having an impact on implementation and attainment results.
	· Schools asked to notify their QIO and the LOs at an early stage 

· LOs to offer additional visits to support and give advice to staff regarding implementation.  
· QIO to provide any additional management support required

	Differences in attainment between core and associate schools
	· Associate model to be considered for future phases.
· All schools to allocate a key person from within the school.

	Differences between standardised testing and National assessments results
	· During initial training, LOs to advise on how and when to best use summative assessment. 
· CAT session to also include this aspect later in the session.

· Schools to keep a close focus on progress through tracking/predicting systems and staff discussion. 
· LOs to advise regarding matching materials to 5-14 levels.

	General decline in attainment in writing
	· LOs to highlight the reading to writing connection during initial training

· Separate writing training to be offered

	Unreliability of ‘before’ and ‘after’ attainment results. Many school staff had attended open training and already implementing the strategies.
	· Literacy team to investigate alternative methods of measuring improvements in attainment.

	AiFL strategies not fully established in literacy
	· Advantages of AiFL strategies to be further emphasised at future inset and training

	Sharing best practice
	· Sharing box to be included on HLP website

· Staff encouraged to share practice with colleagues in own and other schools, including secondary
· HTs to be encouraged to promote sharing of practice and resources amongst their staff 

· Literacy officers to give additional materials to Literacy coordinators to use in their own school to lead staff in further CPD
· ‘Recall’ Literacy coordinators for additional training that can be shared within their own schools. 

	Sustaining best practice
	· Literacy coordinator to be named in all future project schools 
· Training for those who missed initial training and to all probationers continued.
· Schools to view literacy as a continued development until confident that it can move to maintenance agenda.  

	Meeting the needs of the highest attaining pupils
	· LOs to highlight strategies that could be used to meet the needs of the highest attaining pupils.

	Reading for enjoyment
	· HTs encouraged to establish an inviting library within their school
· Ideas for reading for enjoyment to be included on the HLP website and during training

· Links with library service continued

	More focussed inclusion of Gaelic medium – materials and school support
	· Funding to be sought for part time Gaelic Literacy officer
· Gaelic materials to be added to HLP website


APPENDIX 1
Standardised Tests – all schools

	School
	Male Average 06
	Male Average 07
	Female Average 06
	Female Average 07
	Average 06
	Average 07
	Difference

	
	
	
	
	
	
	
	

	A
	95.2
	100.1
	97.9
	103.7
	96.6
	101.9
	5.4

	B
	94.9
	99.8
	100.0
	103.9
	97.5
	101.8
	4.4

	D
	89.3
	101.8
	89.9
	94.9
	89.6
	98.4
	8.8

	E
	93.4
	101.1
	100.7
	106.2
	96.6
	103.3
	6.7

	F
	85.8
	90.0
	86.9
	91.1
	86.9
	91.1
	4.1

	G
	95.2
	100.1
	97.9
	103.7
	96.6
	101.9
	5.4

	H
	94.9
	99.8
	100.0
	103.9
	97.5
	101.8
	4.4

	I
	89.3
	101.8
	89.9
	94.9
	89.6
	98.4
	8.8

	J
	93.4
	101.1
	100.7
	106.2
	96.6
	103.3
	6.7

	K
	85.8
	90.0
	86.9
	91.1
	86.9
	91.1
	4.1

	L
	96.1
	100.8
	96.4
	100.6
	96.3
	100.7
	4.4

	M
	77.3
	77.5
	97.0
	98.7
	85.7
	86.6
	0.9

	N
	96.1
	103.8
	90.9
	100.0
	93.6
	102.0
	8.4

	O
	90.5
	90.5
	91.0
	106.5
	90.8
	98.5
	7.8

	P
	90.7
	99.0
	91.0
	96.7
	90.8
	97.8
	7.0

	Q
	86.5
	112.0
	98.5
	98.0
	92.5
	105.0
	12.5

	R
	96.0
	99.0
	96.5
	94.0
	96.3
	96.5
	0.3

	S
	87.0
	88.0
	99.3
	100.3
	94.4
	95.4
	1.0

	T
	N/A
	N/A
	99.0
	103.0
	99.0
	103.0
	4.0

	U & V
	95.8
	106.0
	97.3
	117.0
	96.5
	111.5
	15.0

	W
	83.5
	82.5
	100.3
	101.3
	89.1
	89.4
	0.3

	
	
	
	
	
	
	
	

	All Schools
	90.82
	97.24
	95.63
	100.75
	93.30
	99.01
	5.7


APPENDIX 1
Standardised Tests – Core schools

	School

	Male Average 06
	Male Average 07
	Female Aver. 06
	Female Aver. 07
	Average 06
	Average 07
	Difference

	
	
	
	
	
	
	
	

	A
	95.2
	100.1
	97.9
	103.7
	96.6
	101.9
	5.4

	B
	94.9
	99.8
	100.0
	103.9
	97.5
	101.8
	4.4

	D
	89.3
	101.8
	89.9
	94.9
	89.6
	98.4
	8.8

	E
	93.4
	101.1
	100.7
	106.2
	96.6
	103.3
	6.7

	F
	85.8
	90.0
	86.9
	91.1
	86.9
	91.1
	4.1

	All Core Schools
	91.70
	98.56
	95.09
	99.97
	93.42
	99.29
	5.9


Standardised Tests – Associate schools

	School
	Male Average 06
	Male Average 07
	Female Aver. 06
	Female Aver. 07
	Average 06
	Average 07
	Difference

	
	
	
	
	
	
	
	

	G
	95.2
	100.1
	97.9
	103.7
	96.6
	101.9
	5.4

	H
	94.9
	99.8
	100.0
	103.9
	97.5
	101.8
	4.4

	I
	89.3
	101.8
	89.9
	94.9
	89.6
	98.4
	8.8

	J
	93.4
	101.1
	100.7
	106.2
	96.6
	103.3
	6.7

	K
	85.8
	90.0
	86.9
	91.1
	86.9
	91.1
	4.1

	L
	96.1
	100.8
	96.4
	100.6
	96.3
	100.7
	4.4

	M
	77.3
	77.5
	97.0
	98.7
	85.7
	86.6
	0.9

	N
	96.1
	103.8
	90.9
	100.0
	93.6
	102.0
	8.4

	O
	90.5
	90.5
	91.0
	106.5
	90.8
	98.5
	7.8

	P
	90.7
	99.0
	91.0
	96.7
	90.8
	97.8
	7.0

	Q
	86.5
	112.0
	98.5
	98.0
	92.5
	105.0
	12.5

	R
	96.0
	99.0
	96.5
	94.0
	96.3
	96.5
	0.3

	S
	87.0
	88.0
	99.3
	100.3
	94.4
	95.4
	1.0

	T
	N/A
	N/A
	99.0
	103.0
	99.0
	103.0
	4.0

	U & V
	95.8
	106.0
	97.3
	117.0
	96.5
	111.5
	15.0

	W
	83.5
	82.5
	100.3
	101.3
	89.1
	89.4
	0.3

	All Asc Schools
	90.53
	96.79
	95.79
	100.99
	93.26
	98.93
	5.7


APPENDIX 2
NATIONAL ASSESSMENTS – core schools reading
	School Aggregate of % of All Pupils Achieving in Reading 

	
	
	
	
	

	 
	2003-04
	2004-05
	2005-06
	2006-07

	Highland Average
	80.6
	80.1
	80.8
	80.2

	A
	76.6
	67.4
	79.1
	77.1

	F
	79.1
	75.1
	78.9
	75

	C
	80
	70.6
	74.7
	85.9

	E
	81.4
	83.1
	84.3
	79.1

	D
	77.6
	76
	81.2
	84.3

	B
	82.8
	76.8
	78.3
	77.4

	Core School Average (by pupil)
	80.0
	75.7
	79.7
	78.3

	Core School Average (by school)
	79.7
	75.6
	79.6
	79.9

	Difference Core School / Highland
	-0.9
	-4.5
	-1.2
	-0.3

	
	
	
	
	

	School Aggregate of % of Female Pupils Achieving in Reading

	

	 
	2003-04
	2004-05
	2005-06
	2006-07

	Highland Average
	84.8
	84.3
	85.1
	84

	A
	82.4
	68.8
	79.2
	79.4

	F
	80
	79.1
	80.1
	80.3

	C
	81.2
	69.4
	75.6
	97.1

	E
	85.9
	90.3
	91.8
	84.1

	D
	81.9
	83.6
	90.9
	84.5

	B
	88
	87.4
	83
	84.7

	Core School Average (by pupil)
	83.7
	81.6
	83.7
	83.5

	Core School Average (by school)
	83.2
	79.8
	83.4
	85.0

	Difference Core School / Highland
	-1.6
	-4.5
	-1.7
	1.0

	
	
	
	
	

	School Aggregate of % of Male Pupils Achieving in Reading

	

	 
	2003-04
	2004-05
	2005-06
	2006-07

	Highland Average
	76.4
	76
	76.8
	76.6

	A
	70
	66.2
	78.9
	74.6

	F
	78.3
	71.7
	77.8
	70.3

	C
	78.8
	71.7
	74
	77.3

	E
	77.5
	75
	75.5
	74.8

	D
	72.6
	68.3
	69.6
	84

	B
	77.6
	67.2
	74.5
	71.2

	Core School Average (by pupil)
	76.4
	70.1
	75.7
	73.6

	Core School Average (by school)
	75.8
	70.0
	75.1
	75.4

	Difference Core School / Highland
	-0.6
	-6.0
	-1.8
	-1.2


APPENDIX 2
NATIONAL ASSESSMENTS – ASSOCIATE schools reading

	School Aggregate of % of All Pupils Achieving in Reading

	
	
	
	
	

	 
	2003-04
	2004-05
	2005-06
	2006-07

	Highland
	80.6
	80.1
	80.8
	80.2

	J
	94.4
	91.7
	92.3
	88.5

	S
	90.6
	96.7
	88.9
	82.1

	L
	70.5
	68.9
	83
	75

	O
	40
	75
	50
	71.4

	V
	100
	75
	75
	76.5

	U
	92.3
	100
	83.3
	88

	H
	90.9
	83.3
	84.6
	85.7

	P
	78.6
	81.5
	81.2
	64

	T
	76.9
	100
	83.3
	70

	K
	86
	80.4
	82.4
	91.7

	I
	87
	86.4
	90.9
	88.2

	W
	69.2
	66.7
	68.4
	77.8

	G
	94.3
	83.6
	85.9
	92.9

	N
	97.1
	91.4
	97.6
	94.4

	R
	92.3
	100
	91.7
	86.7

	M
	88.2
	86.7
	66.7
	75

	Q
	68.6
	67.7
	83.3
	81.8

	Assoc School Average (by pupil)
	84.4
	82.2
	83.9
	83.0

	Assoc School Average (by school)
	83.3
	84.4
	81.7
	81.7

	Difference Assoc School/Highland
	2.7
	4.3
	0.9
	1.5

	
	
	
	
	

	School Aggregate of % of Female Pupils Achieving in Reading

	
	
	
	
	

	 
	2003-04
	2004-05
	2005-06
	2006-07

	Highland
	84.8
	84.3
	85.1
	84

	J
	85.7
	85.7
	100
	90.9

	S
	100
	92.3
	88.9
	86.7

	L
	78
	64.5
	83.3
	77.8

	O
	0
	100
	60
	50

	V
	100
	100
	80
	80

	U
	92.9
	100
	92.3
	86.7

	H
	100
	100
	100
	 

	P
	80
	100
	93.8
	57.1

	T
	100
	100
	100
	83.3

	K
	83.3
	95.8
	95.7
	94.4

	I
	90.9
	93.3
	100
	100

	W
	66.7
	62.5
	57.1
	77.8

	G
	96.9
	82.1
	84
	91.7

	N
	100
	89.5
	96.3
	95

	R
	90
	100
	100
	88.9

	M
	100
	100
	90
	100

	Q
	88.2
	75
	100
	91.7

	Assoc School Average (by pupil)
	88.9
	86.9
	89.7
	85.1

	Assoc School Average (by school)
	85.4
	90.6
	89.5
	84.5

	Difference Assoc School/Highland
	0.6
	6.3
	4.4
	0.5

	
	
	
	
	

	School Aggregate of % of Male Pupils Achieving in Reading

	
	
	
	
	

	 
	2003-04
	2004-05
	2005-06
	2006-07

	Highland
	76.4
	76
	76.8
	76.6

	J
	100
	100
	85.7
	86.7

	S
	80
	100
	88.9
	76.9

	L
	62.2
	72.1
	82.6
	72.1

	O
	50
	50
	33.3
	80

	V
	100
	33.3
	66.7
	71.4

	U
	91.7
	100
	72.7
	90

	H
	83.3
	60
	66.7
	85.7

	P
	76.9
	64.3
	68.8
	72.7

	T
	62.5
	100
	66.7
	50

	K
	89.5
	63.6
	71.4
	88.9

	I
	83.3
	71.4
	81.8
	77.8

	W
	71.4
	71.4
	75
	77.8

	G
	92.1
	84.8
	87.2
	93.8

	N
	95.5
	93.8
	100
	93.8

	R
	100
	100
	85.7
	83.3

	M
	77.8
	71.4
	20
	60

	Q
	50
	60
	60
	70

	Assoc School Average (by pupil)
	80.0
	77.3
	78.2
	80.9

	Assoc School Average (by school)
	80.4
	76.2
	71.4
	78.3

	Difference Assoc School/Highland
	4.0
	0.2
	-5.4
	1.7


APPENDIX 3

AUDIT FOR READING AS PART OF THE LITERACY PROJECT: Phase 3

Black – Sept 06    Blue- November 07
	No
	Quality Indicator
	Themes
	4
	3
	2
	1

	CURRICULUM:  How good is your reading development?

	1.1
	Structure of the curriculum
	· The teaching of reading  is timetabled and given appropriate focus

· National and local advice has been taken into account in developing reading

· Reading experiences are planned to permeate the curriculum.
	22%

95%

17%

95%

39%

86%
	70%

5%

74%

5%

35%

14%
	9%

9%

26%
	

	1.2
	Courses and programmes
	· The programme includes a whole school approach allowing continuity and progression from nursery to P7.

· The components of the reading programme have balance and breadth between them.
	14%

81%
5%

67%
	45%

19%
59%

33%
	41%

32%
	5%



	
	
	· All staff have received comprehensive guidance on the programme, learning and teaching approaches, support for pupils and assessment and recording.
	0%
57%
	24%

43%
	61%
	13%

	ATTAINMENT IN  READING

	2.1
	Overall quality of attainment
	· Almost all pupils have made very good progress from their prior levels of attainment in reading 
	22%

65%
	57%

35%
	22%
	

	LEARNING AND TEACHING

	3.1
	Teachers’ planning
	· Teachers’ plans show clear learning outcomes.
	22%

62%
	43%

38%
	35%
	

	
	
	· Assessment strategies are clearly stated.
	29%
	9%

67%
	39%

4%
	52%

	
	
	· Staff make effective use of assessment information to identify pupils’ needs and plan next steps in learning.
	39%

48%
	43%

52%
	17%
	

	
	
	· Activities, including homework are planned in a way which makes effective use of the pupils’ and teachers’ time.
	22%

71%
	61%

29%
	17%
	

	
	
	· Where appropriate, there is collegiate planning.
	35%

65%
	9%

35%
	22%
	22%

	3.2
	The teaching process

	· Teaching processes match pupils’ learning needs and preferred learning styles.
	62%
	61%

38%
	39%
	

	
	
	· They make effective use of ICT.
	4%

29%
	57%

67%
	26%

5%
	9%

	
	
	· There are well planned opportunities for whole class, group, trio, pair and individual activities.
	9%

95%
	57%

5%
	35%
	

	
	
	· Independent learning skills are developed through reading activities 
	13%

71%
	65%

29%
	22%
	

	
	
	· Teachers share the purpose of  reading   lessons with pupils. Their explanations and instructions are clear.
	13%

57%
	65%

43%
	22%
	

	
	
	· Pupils’ contributions are encouraged and valued.  Praise is used well. There is an effective reward system.
	91%

86%
	9%

14%
	
	

	
	
	· Teachers question skilfully and involve all pupils.
	43%

76%
	57%

24%
	
	

	
	
	· Where there are weaknesses in children’s knowledge and understanding, efforts are made to ascertain where learning has gone wrong and countermeasures are put in place.
	70%

81%
	30%

19%
	
	

	3.3
	Pupils’ learning experiences
	· The learning environment is stimulating and challenging. Pupils work well and enthusiastically on  reading tasks and activities.
	43%

90%


	48%

10%


	9%


	

	
	
	· The pace of learning enables pupils to make good progress in their coursework.
	30%

81%
	61%

19%
	4%
	

	
	
	· Pupils take responsibility and become actively involved in their own learning. They know what they need to do in order to improve.
	17%

52%


	35%

43%


	48%

5%
	

	
	
	· Pupils work collaboratively in a variety of circumstances involving groups of differing compositions and sizes.
	22%

86%

	57%

14%
	22%
	

	3.4
	Meeting pupils’ needs
	· Reading tasks match the needs of individuals. 


	39%

71%
	61%

29%
	
	

	
	
	· Pupils contribute to their own learning targets.
	4%

38%
	39%

52%
	30%

10%
	24%

	
	
	· Learning needs are identified and barriers to learning are addressed.   Support staff contribute effectively to meet pupils’ needs.
	52%

71%
	43%

29%
	4%
	

	3.5
	Assessment as part of teaching
	· There are agreed assessment methods for reading which are clearly matched to identified purposes.
	4%

33%
	17%

57%
	70%

10%
	9%

	
	
	· There are a range of approaches to assessment, including self and peer assessment.
	48%
	17%

52%
	65%
	17%

	
	
	· Teachers evaluate their aims and tasks in reading and make effective judgements.
	18%

57%
	50%

43%
	32%
	

	
	
	· Information about pupils’ progress and attainment in reading is regularly shared by teachers and pupils.
	24%

57%
	57%

43%
	17%
	

	
	
	· Assessment information is used to evaluate learning and teaching and inform future provision
	14%

62%
	68%

33%
	18%

5%
	

	3.6
	Reporting pupils’ progress
	· Reports include helpful information,  about individual progress in reading and inform ‘next steps’
	52%

71%
	48%

29%
	
	

	SUPPORT FOR PUPILS

	4.4
	Monitoring progress and achievement
	· Pupil progress in aspects of reading is tracked from stage to stage to ensure continuity.
	39%

76%
	57%

19%
	4%

5%
	

	
	
	· Pupils evaluate their own progress as part of the monitoring process.
	48%
	17%

33%
	52%

19%
	30%



	
	
	· Staff make effective use of information gathered in profiles in order to negotiate realistic learning targets with pupils.
	9%

38%
	9%

43%
	43%

14%
	39%

5%

	4.5
	Learning support
	· The approach to reading is inclusive. Difficulties are overcome by the appropriate deployment of support staff and the use of resources and strategies, including ICT.
	57%


	26%

43%


	65%


	9%

	
	
	· Programmes are well designed and suitably differentiated to enable all pupils to participate fully and maximise progress across the curriculum.
	22%

67%
	61%

33%
	17%
	

	ETHOS

	5.2
	Expectation

/ achievement
	· Staff expectations of pupils’ achievements are high. The importance of praise is a motivating and positive aspect of reading experiences. Pupils’ have high expectations of themselves.
	52%

71%
	48%

29%
	
	

	RESOURCES

	6.2
	Provision of resources
	· There are adequate and suitable resources for the teaching of reading and for all other reading experiences, including a wide variety of genre.
	 

67%
	 52%

33%
	43%
	4%

	6.3
	Organisation and use of resources and space
	· The resources are efficiently and effectively organised. There is a sharing of resources across the school and easy access at all times.
	26%

76% 
	43%

24%
	26%
	4%

	6.5
	Effectiveness and deployment of staff
	· Staff work together to provide suitable expertise and delivery of the reading programme.
	18%

86%
	59%

14%
	23%
	

	MANAGEMENT, LEADERSHIP AND QUALITY ASSURANCE

	7.1
	Aims and policy making
	· The  reading  policy gives appropriate detail of the aims, approaches and content of the reading programme
	13%

62%
	22%

10%
	30%

10%
	35%

19%

	
	
	· The staff have participated actively in the development and review of this policy.
	9%

74%
	26%

5%
	35%
	30%

21%

	7.2
	Self-evaluation
	· Staff  are involved in self evaluation in order to improve the quality of reading experiences.
	17%

57%
	43%

38%
	35%

5%
	4%


APPENDIX 4

	Teacher Questionnaire: Phase 3.
132 responses – beginning of project 111 responses – end of project

	Teaching Strategies                                                         * please tick the appropriate box

	How many reading groups do you have?


	1-3

61%       87%
	4

28%       12%
	More than 4

11%          1%

	In addition, how many individual readers do you have?


	0

27%       45%
	1

36%       27%
	2 or more 

36%       28%

	How many times a week do you teach group reading?


	1-2

24%         3%
	3-4

71%       87%
	More than 4

5%         11%

	Are all pupils engaged in reading/reading activities at the same time?
	Yes

69%       95%
	No

10%         2%
	sometimes

21%         5%

	Do you have appropriate resources to teach core reading including enough copies and a variety of genre: Non Fiction, poetry, plays?
	Yes

36%       57%
	No

35%         8%
	mostly

29%       34

	Do you use chapter books to teach core reading in P4-7?


	Yes

70%       94%
	No

7%           0%
	sometimes

23%        6%

	Is reading taught in school and reinforced at home in P1-3?


	Yes

98%       99%
	No

2%           0%
	Prep at home & read in school   

0%           1%

	Do pupils work in pairs or trios as part of their reading work?


	Regularly

30%       89%
	Sometimes

53%       11%
	Not at all

17%         0%

	Do you teach Reading for information?


	Regularly

37%       94%
	Sometimes

52%         5%
	Not at all

11%          1%

	Do you teach Writer’s Craft Reading lessons?


	Regularly

20%       93%
	Sometimes

49%        5%
	Not at all

31%        2%

	Do you share Learning intentions and outcomes with the pupils in reading lessons?
	Always

21%       51%
	Sometimes

63%       47%
	Not really

16%         2%

	Do you use self and peer evaluation/assessment within the context of reading?
	Regularly

16%       55%
	Sometimes

37%       41%
	Not really

47%        5%

	 Do you teach phonics synthetically? [word building] 


	Yes

75%       79% 
	No

13%         9%
	sometimes

12%       13%

	P1 ONLY – How soon are the basic sounds introduced to P1?


	By Christmas

82%       88%
	By Easter

18%       12%
	By the end of P1

	Teacher’s confidence

	
	Yes
	No
	Sometimes

	I enjoy teaching reading.
	78%       89%
	4%           1%
	18%       10%

	I am confident in my approaches in teaching reading
	39%       77%
	12%         5%
	49%       18%

	I engage in regular self evaluation
	40%       65%
	12%         4%
	48%       31%

	I engage in regular self evaluation
	40%      65%
	12%      4%
	48%       31%

	I engage in collaborative CPD about reading.
	24%      60%
	41%      5%
	35%       34%

	I feel I teach quality reading lessons 
	22%      61%
	13%      2%
	65%       37%

	I share practices with my colleagues through peer observation and discussion.
	21%       45%
	32%    17%
	47%       38%

	I feel that I am making the best use my support staff in supporting the teaching of reading
	66%      90%
	12%      1%
	22%       9%


	Pupils : Collaborative skills and independence

	
	Almost all pupils (90%)
	 majority/most (50-90%)
	Less than half of pupils

	Pupils are able to work independently on reading activities
	26%      45%
	64%    50%
	10%         5%

	
	Almost all pupils (90%)
	 majority/most (50-90%)
	Less than half of pupils

	Pupils are able to work collaboratively as part of a small group
	33%      54%
	56%    43%
	11%        3%

	Pupils are able to apply talking and listening skills when working collaboratively
	26%      43%
	60%    54%
	14%         3%

	Pupils are confident in peer and self evaluation/assessment
	13%       26%
	33%    55%
	54%       19%

	Pupils are able to discuss and apply strategies for improvement.
	7%        18%
	35%    63%
	58%       19%

	Pupils : Confidence and inclusion

	
	Almost all pupils (90%)
	 majority/most (50-90%)
	Less than half of pupils

	Pupils are enthusiastic about their reading activities


	36%      58%
	58%    41%
	6%         1%

	Pupils are positive about their reading ability
	29%      55%
	70%    45%
	1%           0%

	Less able pupils are positive about their reading ability
	16%       39%
	63%    55%
	21%        6%

	Pupils are able to locate evidence in text to justify an opinion
	12%       35%
	54%    51%
	34%       14%

	Pupils are able to work effectively in trios/pairs.
	26%      50%
	47%    47%
	27%         3%

	Highest attaining pupils are able to engage with very challenging texts
	35%      57%
	51%    34%
	14%        9%

	
	All pupils (100%)
	Almost all pupils (90%)
	Less than 90%

	All pupils are included in a core reading group


	59%      92%
	37%      8%
	4%           0%

	Pupils : Reading for Enjoyment

	
	Yes
	No
	Sometimes

	Reading for enjoyment has a big focus throughout the school.


	77%      94%
	17%       6%
	6%           0% 


	Pupils read for enjoyment in the classroom at least twice a week.
	72%      78%
	21%     15%
	7%          8%


	I regularly read to my pupils
	81%      84%
	12%     10%
	7%          6%

	Pupils are given opportunities to share books with a partner/buddy
	44%      58%
	27%     14%
	29%       27%

	Parents

	Most Parents are actively involved in supporting reading at home
	78%      73%
	12%      5% 
	10%       12%


	I engage in collaborative CPD about reading.
	24%      60%
	41%      5%
	35%     34%

	I feel I teach quality reading lessons 
	22%      61%
	13%      2%
	65%      37%


	Classroom Assistants/Additional Support Assistants 

Phase 3 – ALL RESPONSES – END OF PROJECT ONLY

	Success statements

	Yes
	Mostly
	No

	As a result of my schools involvement in The Highland Literacy Project…

	I am more involved in directly supporting the teaching of reading
	
	77%
	
	7%
	
	16%

	I am asked to support a variety of core reading groups
	
	72%
	
	12%
	
	17%

	I support the less able pupils within a group
	
	78%
	
	14%
	
	8%

	I support the highest attaining pupils
	
	54%
	
	4%
	
	42%

	I support the less able pupils with individualised reading
	
	66%
	
	9%
	
	26%

	When the class is doing their core reading, I am asked to help
	
	82%
	
	11%
	
	7%

	Success statements
	Yes
	Mostly
	No

	An increase in staff confidence to apply these strategies in supporting the teaching of reading

	I enjoy supporting the teaching of reading.
	
	92%
	
	8%
	
	0%

	I feel confident in my ability to support the teaching of reading
	
	71%
	
	27%
	
	2%

	I feel confident in applying the specific strategies of the project.
	
	61%
	
	33%
	
	5%

	 I have a clearer role in supporting the teaching of reading
	
	68%
	
	23%
	
	9%

	I have more responsibility when supporting the teaching of reading
	
	64%
	
	21%
	
	14%

	I feel that my time spent supporting pupils in reading is well spent
	
	83%
	
	17%
	
	0%

	I have begun to share practices with my colleagues through discussion.
	
	51%
	
	7%
	
	42%

	Success Statements
	Yes
	Mostly
	No

	The pupils I support can apply collaborative strategies across the curriculum, which enable them to become more independent learners 

	Overall, I think that the pupils I support have become more independent when working on reading and follow up activities.
	
	60%
	
	34%
	
	6%

	The pupils I support are able to read independently with a partner when doing core reading.
	
	49%
	
	45%
	
	5%

	The pupils I support are able to work collaboratively on follow up activities
	
	63%
	
	37%
	
	0%


APPENDIX 5

	Success Statements
	Yes
	Mostly
	No

	The pupils I support are able to evaluate how well they read and offer suggestions for improvement
	
	47%
	
	39%
	
	14%

	An increase in confidence that allows pupils of all abilities to engage with texts and to enjoy engaging with texts

	The pupils I support are included within a group for core reading
	
	87%
	
	13%
	
	0%

	The pupils I support are more confident in their reading ability
	
	58%
	
	37%
	
	6%

	I feel that the attitudes of pupils towards reading have improved.
	
	62%
	
	26%
	
	12%

	An increase in the number of pupils actively involved in reading for enjoyment



	I am given more opportunities to read to groups of pupils for enjoyment 
	
	27%
	
	6%
	
	67%


APPENDIX 6

	HEAD TEACHER Questionnaire

Phase 3 Initial Number responding: 17, not all answering every question. Final Number responding: 24. 
Figures are percentages, rounded to nearest whole number.  

	Teaching strategies

	Success Statements
	Yes
	Mostly
	Some
	No

	Through discussion, observation and the audit process, I think that [for reading]…
	
	
	
	

	The teaching of reading is done well in all classes
	12 54
	65 46
	18 0
	0 0

	The support staff are used effectively to support the teaching of reading in each classroom
	29 62
	35 38
	29 0
	6 0

	I think that teachers have high expectations when teaching reading
	47 62
	35 38
	18 0
	0 0

	I think that the pace of learning is effective across the school
	18 38
	53 62
	29 0
	0 0

	I feel there is quality teaching time throughout the school.
	24 79
	59 17
	18 0
	0 0

	There is effective planning for reading throughout the school
	6 50
	65 33
	18 0
	6  0

	There is an effective progression of skills from P1-P7
	18 83
	5317
	29 0
	0 0

	Teachers share Learning intentions and outcomes with the pupils in reading lessons.
	12 50
	35 25
	41 25
	6 0

	Teachers give pupils opportunities to build on previous levels of independence 
	29 67
	35 29
	24 0
	0 0

	Pupils work on text related follow up activities, and the use of workbooks is kept to a minimum. 
	6 71
	41 25
	47 4
	6 0

	Pupils are given plenty opportunities to work collaboratively in  classes
	12 79
	41 21
	35 0
	6 0

	There are appropriate resources to teach  reading including enough copies and a variety of genre: Non Fiction, poetry, plays
	29 50
	35 42
	29 8
	6 0

	Teachers’ confidence

	
	Yes
	Mostly
	Some
	No

	 Staff are enthusiastic about teaching reading.
	41 88
	41 12
	12 0
	0 0

	Staff are confident when teaching  reading
	29 54
	29 46
	35 0
	0 0

	Reading has a high profile in the school
	47 100
	35 0
	12 0
	9 0

	Staff are reflective about teaching practices and engage in self-evaluation.
	24 46
	35 42
	29 12
	6 0

	I organise/deliver collaborative CPD about reading.
	18 58
	18 8
	29 29
	29 0

	
	Yes
	Mostly
	Some
	No


	I encourage my staff to share practices with colleagues through discussion.
	65 79
	24 21
	6 0
	0 0

	I encourage my staff to share practices with colleagues through peer observation.
	24 54
	12 8
	24 21
	35 4

	I feel that I have planned for the best use of my support staff in supporting the teaching of reading


	24 75
	41 25
	18 0
	12 0

	Pupils : Collaborative skills and independence

	
	Yes
	Mostly
	Some
	No

	Through classroom observation, I think that…

	
	
	
	

	Pupils are given opportunities to be independent when working on reading and associated activities.
	29 79
	47 21
	12 0
	0 0

	If so, Pupils are able to work independently on reading and associated activities.
	12 62
	65 38
	12 0
	0 0

	Pupils can be trusted to work independently
	29 33
	35 67
	24 0
	0 0

	Pupils are able to evaluate and discuss strategies for improvement.
	6 25
	29 54
	53 21
	0 0

	The promotion of AiFL strategies supports the teaching of reading throughout the school
	24 71
	35 17
	29 8
	0 4

	Pupils are given opportunities and are able to use collaborative strategies in other curriculum areas.
	24 71
	24 25
	41 4
	0 0

	Pupils: Confidence and inclusion

	
	Yes
	Mostly
	Some
	No

	Through classroom observation, I think that…

	
	
	
	

	Pupils are enthusiastic about reading activities.
	24 67
	53 29
	12 0
	0 0

	Pupils are confident about their reading ability
	24 33
	47 67
	18 0
	0 0

	Pupils are motivated and are active learners
	35 50
	29 50
	24 0
	0 0

	Pupils are given opportunities and are able to work effectively in trios/pairs
	29 71
	24 29
	35 0
	0 0

	Pupils are given opportunities and are able to justify their opinions with reference to text.


	12 46
	41 54
	35 0
	6 0

	Less able pupils are taught reading as individuals
	53 67
	6 33
	29 0
	0 0

	The attitudes of less able pupils towards reading are positive.
	24 38
	18 58
	41 4
	6 0

	The highest attaining pupils are given opportunities and are able to engage with very challenging texts
	41 58
	29 33
	18 4
	0 0

	Reading for Enjoyment


	
	Yes
	Often/

mostly
	Sometimes/some
	No

	Reading for enjoyment is promoted throughout the school.
	65 88
	29 12
	0 0
	0 0

	I organise whole school events to promote Literacy such as ‘World Book Day’
	41 58
	6 12
	24 21
	18 4

	Reading for enjoyment is timetabled in all classes.


	47 88
	12 12
	12 0
	18 0

	Pupils read for enjoyment in each classroom at least twice a week.
	24 62
	35 33
	24 0
	12 0

	Teachers regularly read to pupils
	35 46
	29 46
	29 0
	6 4

	Pupils are given opportunities to share books with a partner/buddy
	12 42
	18 42
	59 8
	6 0

	There is an inviting library in the school and/or each class


	47 67
	24 12
	18 8
	12 8

	Parents

	
	Yes
	No
	mostly

	Annually, Parents are given guidance as to how to help their child at home
	88 100
	6 0
	

	Parents are positive about supporting reading at home.


	47 42
	12 0
	35 58

	I have sought parents’ views about reading at home at some point in the last two years
	29 58
	65 38
	

	I have sought parents’ views about reading in school at some point in the last two years
	35 75
	47 21
	


APPENDIX 7:  PUPIL QUESTIONNAIRES (P5/6)

Black – beginning,  blue -end

	Reading at School
	Yes
	Mostly
	Not really
	No

	I enjoy reading at school.
	43%   53%
	45%   39%
	  9%    6%
	  4%    1%

	I wish we had more TV programmes in school instead of books.
	20%   28%
	15%   16%
	37%   36%
	28%  20%     

	I would like to have more time to read at school.
	42%   42%
	26%   27%
	19%   24%
	13%    6%

	There is too much reading to do at school.
	  7%     9%
	11%      5%
	34%   35%
	48%   51%

	I would like to have more books to read at school.
	51%   55%
	18%   18%
	21%   13%
	10%   13%    

	Reading for Enjoyment

	 I read for fun when I am not at school.
	39%   49%
	26%   27%
	16%   14%
	19%   10%

	 I read stories or novels.
	57%   56%
	26%   27%
	10%     3%
	 7%    4%

	I read silently on my own.
	76%   78%
	11%   19%
	  9%    3%
	  4%   1%

	I read comics and magazines.
	49%   53%
	17%   18%
	24%   21%
	10%    9% 

	I read only if I have to.
	12%   12%
	6%    12%
	19%   13%
	63%   63%  

	I would be happy if someone gave me a book or book token as a present.
	64%   60%
	19%   23%
	11%   14%
	  6%    4%

	Reading is something I only do at school.
	  2%    2%
	  8%    8%
	13%   15%
	76%   75%

	There are lots of books that I would like to read.
	70%   66%
	18%   24%
	  8%    7%
	  4%     2%  

	I like to get books out of the library (class, school or public).
	55%   57%
	22%   23%
	17%   16%
	   6%    4%

	I talk to my friends about what I have read.
	23%   26%
	17%   17%
	34%   34%
	26%   23%  

	I talk to my family about what I am reading.
	44%   42%
	25%   29%
	14%   18%
	17%   11%


	Reading Confidence

	Reading is very easy for me
	44%   55%
	48%   37%
	  6%     6%
	  1%      2%
1NC     1NC

	I can read as well as other children in my class
	60%   58%
	21%   27%
	13%     9%
	  6%    6%

	When I am reading by myself, I understand almost everything I read
	51%   52%
	41%   38%
	  5%     4%
	  3%    6%  
3NC

	I would rather read books that have pictures
	29%   28% 
	21%   23%
	33%   32%
	17%   17%

	I am happy to read a long book
	66%   64%
	14%   21%
	14%   10%
	  5%    6%

	Reading Activities at Home

	I read aloud to someone at home.
	31%    18%
	15%    15%
	20%   26%
	33%   41%

	I listen to someone at home read aloud to me.
	15%    10%
	7%      14%
	25%   23%
	53%   53%

	I read to find out about things I want to learn.
	48%   42%
	24%   30%
	20%   22%
	  8%    6%

	I like reading at home.
	63%   68%
	24%   21%
	  7%    6%
	 6%      5%








� Refer to HLP website for details of previous phases and a full rationale for the project


� See page 4


� see page 17


� full details of methodologies available on HLP website


� Two schools did not return their standardised tests and one cluster sampled both school together therefore 21school results were included.


� One school’s results was not included as the number of pupils was too small to split by gender


� Highland Council Learning & Teaching Policy and Toolkit


� HMIe 2006


� School C did not complete final standardised testing programme
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