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PHASE 3 EVALUATION




Summary of evaluation of the Schools involved in Phase 3 of the Highland Literacy Project 
November 2008
Summary of impact of PHASE 3
	Criterion for success
	Outcome

	An improvement in attainment in Reading across the school.
	· Overall schools showed an increase in their average standardised reading score from 93.3 to 99.0 with all schools showing an improvement.  Boys’ scores improved slightly more (6.4) than girls’ performance (5.1).
· For 5-14 reading, half the schools (52%) improved their aggregate scores, 9% maintained levels but 39% showed some decline in attainment.  Overall, associate schools did better than core schools, particularly for boys.  

· For 5-14 writing, half the schools showed limited improvement with attainment overall maintained compared to a slight decline across Highland.  The number of schools now above the Highland average had increased to 57%.  

	Direct and interactive strategies in the teaching of reading are adopted and taken forward by staff.
	· Just over half of the teachers always shared learning intentions with pupils in reading lessons.

· Almost all teachers (91%) felt that appropriate mostly appropriate resources.
· All teachers timetabled reading in their classes. 

· Almost all teachers now regularly taught Writers’ Craft and Reading for Information lessons.
· A significant rise in the number of teachers (89%) who gave pupils opportunities to work collaboratively.
· The majority of teachers (55%) now regularly used self- and peer-evaluation in reading
· All head teachers now felt the pace of learning was effective/mostly appropriate for learners.

	An increase in staff confidence to apply HLP strategies in the teaching of reading.
	· Most teachers and support staff (77%) of were now confident in applying the strategies.
· The majority of teachers (65%) and around half of the HTs (46%) stated that staff were more reflective about their own practices.
· Most teachers (83%) and almost all support staff (93%) had begun to share good practice with colleagues through peer observation and professional discussion.

	Pupils can apply skills and collaborative strategies across the curriculum, which enable them to become more independent learners.
	· Almost all schools (95%) evaluated pupils’ learning experiences as being good or very good.
· The majority of teachers (54%), support staff (60%) and HTs (62%) reported that pupils were now able to work independent on reading activities.

· Most head teachers (79%) and teachers (81%) were confident that pupils could evaluate their work and discuss strategies for improvement.  
· Almost all pupils enjoyed working collaboratively at least part of the time.

	An increase in confidence that allows pupils of all abilities to be able to and enjoy engagement with texts.
	· All head teachers and teachers reported that all or most pupils were more confident in their approach to reading.   
· Almost all support staff (95%) felt that less able pupils were more confident about their reading abilities.
· Almost all pupils (90%) stated they could understand almost everything that they read.  
· Almost all teachers (92%) now included all pupils in core reading activities.
· All head teachers and almost all teachers (99%) felt that most of their pupils were enthusiastic about reading. 

	An increase in the number of pupils actively involved in reading for enjoyment.
	· All head teachers and teachers reported that reading for enjoyment had been promoted throughout the school with 70% of schools organising regular, whole school reading events.

· Reading for enjoyment was timetable in 78% of classes and most teachers (84%) regularly read to their pupils.  Less than half of support staff had increased opportunities to read to groups of pupils.

· Most pupils (80%) enjoyed reading library books.

	Parents actively involved in supporting Reading at home
	· All schools had informed parents about the project, notified them about changes to reading methodologies and given them guidance as to how to help their 
· All schools had offered information evenings and afternoon

· Most HTs (75%) had sought parents’ views about reading at school and at home.

· Almost all pupils (96%) reported that adults at home read too.


Summary of issues for further action from PHASE 3
	Issue
	Action Taken

	Long term absence or change of HT during project having an impact on implementation and attainment results.
	· Schools asked to notify their QIO and the LOs at an early stage 

· LOs to offer additional visits to support and give advice to staff regarding implementation.  
· QIO to provide any additional management support required

	Differences in attainment between core and associate schools
	· Associate model to be considered for future phases.
· All schools to allocate a key person from within the school.

	Differences between standardised testing and National assessments results
	· During initial training, LOs to advise on how and when to best use summative assessment. 
· CAT session to also include this aspect later in the session.

· Schools to keep a close focus on progress through tracking/predicting systems and staff discussion. 
· LOs to advise regarding matching materials to 5-14 levels.

	General decline in attainment in writing
	· LOs to highlight the reading to writing connection during initial training

· Separate writing training to be offered

	Unreliability of ‘before’ and ‘after’ attainment results. Many school staff had attended open training and already implementing the strategies.
	· Literacy team to investigate alternative methods of measuring improvements in attainment.

	AiFL strategies not fully established in literacy
	· Advantages of AiFL strategies to be further emphasised at future inset and training

	Sharing best practice
	· Sharing box to be included on HLP website

· Staff encouraged to share practice with colleagues in own and other schools, including secondary

· HTs to be encouraged to promote sharing of practice and resources amongst their staff 

· Literacy officers to give additional materials to Literacy coordinators to use in their own school to lead staff in further CPD
· ‘Recall’ Literacy coordinators for additional training that can be shared within their own schools. 

	Sustaining best practice
	· Literacy coordinator to be named in all future project schools 
· Training for those who missed initial training and to all probationers continued.
· Schools to view literacy as a continued development until confident that it can move to maintenance agenda.  

	Meeting the needs of the highest attaining pupils
	· LOs to highlight strategies that could be used to meet the needs of the highest attaining pupils.

	Reading for enjoyment
	· HTs encouraged to establish an inviting library within their school

· Ideas for reading for enjoyment to be included on the HLP website and during training

· Links with library service continued

	More focussed inclusion of Gaelic medium – materials and school support
	· Funding to be sought for part time Gaelic Literacy officer

· Gaelic materials to be added to HLP website
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