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Case Study Template – How good is our project?
Authority   The Highland Council
Name of project   Scots Language
Establishment 
Learners’ stage/s  First to Third Level (N4 - S2)
Practitioners involved   
Karen Cox Nursery Co-ordinator teacher Merkinch 
Lauren Matheson PT Bonar Bridge Primary, 
Karen Pollard Class Teacher Smithton Primary, 
Gordon Robertson English Teacher Alness Academy, 
Ann Huggan PT English Inverness High School, 
June Ranscombe Literacy Development Officer, The Highland 
Literacy Project

 
Introduction

What?
The commission:  to create plans and resources for class teachers with little or no experience of teaching Scots Language, making links with Curriculum for Excellence Outcomes and Experiences within the Literacy and English framework,  during the session 2008/2009.
The resources introduce a series of lessons that are effective and enjoyable, covering Early to Third Level. 
The contexts are relevant: they formed part of a unit of work already being carried out in either Environmental Studies or Language lessons: they enhanced the units by adding an extra dimension to the learning. 

The focuses are: 
· Early/First Level – built around a block of work on Burns Night
· First/Second Level – two sets of lessons built into Environmental Studies topics on the Clearances and the Massacre of Glencoe. The Clearances-based unit builds up Scots characters and life-styles, and includes use of art/design and ICT. The Massacre of Glencoe unit includes use of music and role play to enhance pupil’s knowledge and understanding of ordinary people at that time.
· Third Level – part of two units of work: one on the aftermath of Culloden (creating a play to put Bonnie Prince Charlie on trial in absentia), the other looking at the poem/play Tam O’Shanter as part of a celebration for Burns Day and then a series of Writer’s Craft lessons based on Hercules “Heroes and Bampots” by Matthew Fitt.
· Unit planners show how each lesson is part of a broader picture and all lesson plans are detailed and linked to the relevant Curriculum for Excellence Outcomes and Experiences. 
All pupils worked in small, mixed ability groups.
Resources for each lesson and examples of pupil’s work, where possible, are also included. 
For the purpose of this project the wider definition of texts, contained in the Literacy Principles and Practice Paper, is used. 
Why?

Scots Language was an area that had begun to be developed by The Highland Literacy Project through a booklet containing ideas for lessons and useful resources: books, websites, games etc (www.hvlc.org.uk/hlp ).

Filling the Gap

 When the Curriculum for Excellence Draft Experiences and Outcomes were published, it was recognised that there was a need for this area to be developed because was a gap in pupil’s experiences and a lack of teacher confidence to fill that gap.

We were a group of practitioners who would 
· work together todevelop an online CPD support package as a resource for teaching Scots Language in the classroom, linked specifically to Curriculum for Excellence levels, Outcomes and Experiences

· use collaborative, interactive and active approaches to learning and teaching, that build on the strengths of Assessment is for Learning 
The aims for Teachers were: an increased confidence in

· engaging with the Experiences and Outcomes within the Literacy and English framework
· The use of Scots texts in the classroom in Reading for Enjoyment, Writer’s Craft and Reading for Information lessons
· The use of Scots words and phrases in their own practice
And the aims for Pupils were:
· To develop an understanding of Scots language as part of their culture and history 
· The ability to recognise and use simple words and phrases in reading and writing 

· An increased motivation to engage with, and enjoyment of, Scots texts.
Who?
The team was composed of 
· teachers from as wide a range of experiences and stages as possible and  
· preferably with no or very little experience of teaching Scots Language
because this duplicates the situation of any teacher for whom this resource is their first engagement with Scots. 
The Team: 
One Nursery co-ordinator teacher
Two Primary practitioners 
Two Secondary practitioners

One Literacy Development Officer who acted as Co-ordinator 
All were known as practitioners who use active, interactive and collaborative learning and AifL strategies in their lessons. 
Their experience ranges from someone in their second year of teaching to a Principle Teacher with twenty years experience.


You may wish to write in this box in place of box a) if you require more space

How?  Planning and Collaborative Working
Meetings: the number and frequency was governed by the cost of releasing staff from school. We decided to meet in person on six occasions: the final meeting was to be a CPD day to trial the resources with a group of teachers. Owing to the distances involved in travelling, meetings took place at the Education Centre, Dingwall and lasted the whole day. Meetings were focussed because time was precious. Communication was by e-mail and phone at other times. 
It was decided that in 

· Terms 1 and 2:  to use the first two meetings for planning and discussion 
· Term 3:  Lessons would be trialled during this term as only one meeting was planned for review/evaluation, refining and mutual support. 
·  Term 4: the first meeting was for sharing of the “final product”, the second was a practice session for the CPD day, to accurately plan the outline of the day - format, sequence, timings etc.
· The final meeting would be an Authority CPD training day to trial the package of resources.

Terms 1 and 2: the aims and the contents of the final package were considered and decided upon, together with how we might use Curriculum for Excellence levels/Outcomes, AifL, and active learning with pupils working collaboratively, to show Best Practice in Learning and Teaching. It was decided that the work would be evaluated/reflected upon by pupils and teachers and would link back to the aims.
We developed a thought shower of ways to put the aims into practice. By collaborating in this way, we developed and enhanced lesson ideas.
Background research, including history and possible resources were discussed and reviewed.

We used:
· Draft Outcomes & Experiences/Cover paper  www.ltscotland.org.uk/curiculumforexcellence 

· HMIe English - a Portrait of Current Practice in Scottish Schools and pre-school centres 2008

· HMIe Improving the Odds Improving Life Chances 2008 www.hmie.gov.uk/publications.aspx  

· LTS website  www.ltscotland.org.uk/5-14/specialfocus/scots   

· Scottish Language Dictionaries www.scotsdictionaries.org.uk 

· Dictionary of Scots Language www.dsl.ac.uk 

· The Association for Scottish Literary Studies www.arts.gla.ac.uk/ScotLit/ASLS/Scots  

· www.scots-online.org 

· www.scotslanguage.com 

· www.scottishcorpus.ac.uk 

· www.lallans.co.uk 

· www.scotland.org 

· www.itchy-coo.com 

Term 3: planning formats were exchanged, discussed and amended. We agreed to use a frontispiece to each unit/lesson planner to show links with the four capacities, AifL and the Principles of Curriculum Design. 
We developed the unit/lesson planners to show the Outcomes, Learning Intentions and Success Criteria. We decided:

· It was important for the planners to be detailed enough to show each step of the learning process, including follow up and next steps as well as the resources, in order for them to be of most use. 
· As two of the units were part of a larger topic, the whole topic planner is included to show how Scots fitted in.

· Lessons to be planned in a block format that varied from two to four weeks. 
· Pupils would work collaboratively in mixed ability pairs/trios/fours, would use Listening and Talking rules and self and peer assessment to aid next steps in learning.

Because we planned to use collaborative, active and interactive methods, we were able to engage with the Literacy Outcomes and Experiences quite easily. (For planning documents please see the section on planning).

Lessons were trialled, shared, discussed and amended. 

Term 4: the outline of the training day was decided upon.  We determined the best way to present the work was to include active involvement by participants, carrying out some of the ideas and activities that had been developed: it would not be a sitting and listening day! 
Evaluation methods and resources were decided upon.  The preparation session helped us to refine the programme, including timings, and enabled those who were less confident in presenting to their peers or larger groups, a chance to practice.


How? Implementation – Content and Delivery
Looking at your delivery and organisation – what it looked like in the classroom. Giving others a clear idea of the process, learning and teaching approaches etc. 

How did you start the project?  How did you build on prior knowledge and life experiences?

What sort of activities were learners involved in? How was learning organised?
How were learners encouraged to take responsibility for own learning? Learning styles?

How did you provide appropriate support and challenge?

In what ways was learning collaborative?

What opportunities were there for learners to think creatively and critically?

How did you engage learners?

How did the project seek to include all learners and parents in the life of the school? How were barriers to learning reduced? How was diversity valued and promoted?
How did you match activities with the needs of learner, particularly those for whom English is an additional language?

How did you use effective questioning and discussion?

What opportunities were given for ICT to enhance learning?

What AifL strategies were used?

How did you use assessment information to evaluate learning and teaching?
 
You may wish to write in this box in place of box a) if you require more space
How? Implementation – Content and Delivery

Please see Implementation Folder for lesson plans which include teacher’s comments on process, learning and teaching approaches, content and delivery. 


You may wish to write in this box in place of box a) if you require more space
What? Impact - Reflection and Evaluation

Please see the Impact folder for individual teacher’s evaluations, personal observations/reflections from both pupils and teachers and results of questionnaires/surveys. 

Next Steps/Sustainability
1. Highland Council CPD training for next session has been planned, with two training days: one Primary and one for Secondary staff in April next year.  
2. Extend and develop activities suitable for Fourth Level, Curriculum for Excellence.

3. The Scots resources booklet to be continually reviewed and updated and to be uploaded on to the Highland Literacy Project website as updating is completed. 

4. A member of this working group (June Ranscombe) has been invited to serve on the Cross Party Group on Scots Language Education Sub-committee, which was formed as a result of the conference held earlier this year at Stirling University to formally present the Audit on Scots Language that had been undertaken.

The main challenges perceived by teachers were:

· Lack of confidence and own knowledge to undertake teaching about Scots Language

· Parental perception of Scots as “slang”

· Relevance of Scots Language to Highland area and to pupil’s own experiences.

· Need for encouragement and building of pupil’s confidence to write in Scots. 
The main successes:
· Pupil’s enjoyment of the work undertaken and the enthusiasm shown by them for these projects. 
· Motivation and engagement of the pupils as reflected in the end of unit evaluations
· Personal development of pupils through use of collaborative strategies

· Ease of making links with the four areas of Curriculum for Excellence

· Pupils and teachers learning together: the shared experience of discovering a “new” language

Thoughts or advice for others undertaking a similar project:
· Start with pupil’s own knowledge/experience/usage of Scots words. Perhaps undertake a survey of Scots words currently used at home and in school to form the basis of a “kist o’ words” or Scots Words Wall. This will also enable you to inform parents that you are undertaking a unit of work involving Scots and ask for their views or help, if required.
· Begin by introducing a story in Scots that they are likely to know, such as a fairy tale or a Roald Dahl novel so that prior knowledge may be activated to aid comprehension.

· If you are not confident in reading aloud yourself, obtain a recording of the novel/poem/story/play in Scots to use with pupils, or ask a willing/able friend to record the text for pupils to listen to.

· Where possible, set the work into a context such as a unit on Burns/Burns Night, a history/geography or citizenship unit or a cultural heritage unit that is already undertaken. By setting it into a context, pupils will gain an appreciation of the place of Scots in their heritage, will understand the relevance of the work and sustain their interest. 
· Encourage pupils engagement by introducing a word of the day (www.itrchy-coo.com ) making it fun and adding challenge by asking for the best sentence using this word.

· Have a go! Don’t be discouraged by lack of confidence. Persevere: the more pupils work with

        Scots, the easier it becomes.  
· Scots has an important, serious place in the heritage and culture of Scotland but it can also

        be fun: enable your pupils to start simply and as they become more confident in their own   

        understanding and use of the language, then move on to the more challenging aspects such   

        as Burn’s poetry.
In Conclusion
This commission has provided opportunities for all the participants to develop their knowledge and teaching abilities, to share them with other practitioners, and so increase their own confidence and leadership skills. All have developed in the four capacities, just as we would wish pupils to do. The scope of the commission has meant that teachers from across the first four Curriculum for Excellence Levels have worked together to produce this comprehensive package. 
 Contact details: june.ranscombe@hcs.uhi.ac.uk 









Delivery of Education - Meeting Learners’ Needs


Tasks, activities and resources


Identification of Learning needs





                                                                     








Delivery of Education – Equality and Fairness


Approaches to inclusion


Promoting equality and fairness


Ensuring equality and fairness





                                                                     








Delivery of Education - Teaching for Effective Learning


The learning climate and teaching approaches 


Teacher-pupil interaction including learners’ engagement 


Clarity and purposefulness of dialogue





                                                                     








Delivery of Education – Assessment for Learning


Assessment approaches


Planning learning experiences and activities
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Delivery of Education - Participation in policy and planning





Active participation in policy and planning 








Leadership - Developing people and partnerships


Development of leadership capacity


Teamwork and partnerships











Delivery of Education - Staff development and review





Processes for staff review and support 


Training and development 


Joint training with staff from partner agencies
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Delivery of Education - Meeting Learners’ Needs


Tasks, activities and resources


Identification of Learning needs





                                                                     








Delivery of Education – Assessment for Learning


Assessment approaches


Planning learning experiences and activities





                                                                     








Delivery of Education – Equality and Fairness


Approaches to inclusion


Promoting equality and fairness


Ensuring equality and fairness





                                                                     








Delivery of Education - Teaching for Effective Learning


The learning climate and teaching approaches 


Teacher-pupil interaction including learners’ engagement 


Clarity and purposefulness of dialogue
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Impact on Learners – Learners’ Experiences


The extent to which learners are motivated and actively involved in their own learning and development 





                                                                     








Impact on Learners – The school’s success in involving parents, carers and families


The extent to which parents, carers and families are actively involved in and committed to the life of the school 





                                                                     








Impact on the Community – The school’s success in working and engaging with the wider community


Support innovation


Learn from and adopt leading edge practice


Respond to change





                                                                     

















