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Note to presenters
This workshop aims to:

· introduce/confirm the principle that all teachers have a responsibility to promote literacy

· emphasise the need for  shared, consistent expectations of standards of literacy
· make the connection between literacy learning in English and other languages and literacy development in other areas of the curriculum 
· illustrate the range of ways in which subject teachers other than English language) already contribute to literacy development
· generate suggestions for a number of ways in which literacy can be developed across the school and its partnerships
The package is designed to be led by Literacy Coordinators (or others with responsibility for leading on literacy) with minimal preparation.  The activities are set in the context of ‘reading for information’ – simply to provide a focus for the discussions.

Activities 1 & 2
· These can either be both run, or each can be used by half of the participants.

· It may be helpful to suggest that each pair concentrates on one particular year group ensuring that S1 to S6 is reflected upon across the cohort

· To save time, feedback from this activity could simply be to another pair of practitioners.

Activity 3
· When setting groups (4 or 6 people?), it is recommended that subject staff are mixed for this activity as a main purpose is to allow time for staff to discuss and share with others where they already take responsibility for literacy within their own subject.  Where do several subjects major on the same aspect of literacy?  Are any aspects missed, or seen to be someone else’s responsibility? Does someone take that responsibility?  Is there a shared understanding of terminology?  
· Collate suggestions on how existing literacy practice might be shared across the school – formally/informally.  Start a list and only accept responses which add to those already noted.

Activity 4
· Participants might wish to respond to this activity in departmental groupings.
· The emphasis is on developing a whole school, shared approach to developing literacy across learning.  This doesn’t mean that every practitioner will teach everything that the English teacher does.  These experiences will sometimes be provided through collaborative working with other departments; but the greatest impact for learners will come from all practitioners, in all learning environments, including rich experiences as part of their day-to-day learning and teaching programmes.  (Literacy across learning: principles and practice, 2009)

· The “LTS consider” list is probably too lengthy for any one group to tackle.  One or two aspects could be allocated to a group, spreading the items listed across the cohort.  Alternatively, only two/three might be selected for consideration by all groups.  Either way, groups need to consider what each of these do/might contribute to supporting literacy opportunities.

· Reflective discussions should be leading to a view on implications (and possible next steps) for each practitioner in their class and, from there, their department.  However, the aim is for the school to form a view of possible ways forward using its improvement planning processes and/or any relevant working groups to drive agreed developments.
· Who has responsibility for taking this feedback and coming forward with a set of proposals (in Highland Council improvement planning format?) which are then fed into the school’s self-evaluation process for future prioritisation?

· Developing literacy skills across learning
Every teacher in each area of the curriculum needs to find opportunities to encourage young people to explain their thinking, debate their ideas and read and write at a level which will help them to develop their language skills further.  (Building the Curriculum 1)

Literacy is: 

the set of skills which allows an individual to engage fully in society and in learning, through the different forms of language, and the range of texts, which society values and finds useful. (Literacy across learning: principles and practice, 2009)
“How am I meeting the needs of the literacy needs of the learners in front of me?”
Literacy experiences to be supported through reading for information might include opportunities to engage in some of the following:

	Listening and talking
· engage with others in group and class discussions of appropriate complexity

· learn collaboratively

· explain thinking to others

· think about the reliability of information



	Reading 
· find, select, sort, summarise and link information form a variety of sources

· consider the purpose and main concerns in texts

· understand the differences between fact and fiction



	Writing using a range of media 
· make notes, develop ideas and acknowledge sources in written work

· develop and use effective vocabulary
· create texts which allow learners to explore ideas

	Technology and literacy – taking advantage of the opportunities offered by technologies, for example by using text messages, the internet and email. 


Activity 1:

Read the extract from The Excellent Classroom: Modern Studies.
 See appendix 1
With a partner, discuss the opportunities to develop literacy experiences through reading for information activities.  
Which of the above experiences does this lesson particularly support?
Activity 2:

Read the extract from The Excellent Classroom: Mathematics. See appendix 2
With a partner, discuss the opportunities to develop literacy skills through reading for information activities.  
Which of the above experiences does this lesson particularly support?

Activity 3:

Reflect with a trio or small group of colleagues (from differing subjects) where these opportunities already happen within your department.  
How could this good practice be shared across the school?
Schools and their partners need to ensure a shared understanding of these (literacy) responsibilities and that the approaches to learning and teaching will enable each child and young person to make good progress in developing their literacy skills. (Literacy across learning: principles and practice, 2009)
In reviewing policies on literacy, establishments will need to consider areas such as: 

· collaborative learning and working 

· inter-disciplinary learning 

· cross-sector working (in particular for methodology and moderation) 

· working with other providers 

· critical thinking skills 

· generating ideas and preparing for writing 

· using discussion as a learning strategy 

· self and peer assessment 

· effective use of technologies 

· ensuring consistent approaches to, for example, the use of open-ended questions and codes for spelling and grammar. 

Activity 4:

Reflecting on the above statement from Learning and Teaching Scotland about developing a literacy policy, consider:
· the implications for the learning and teaching in your department and own class

· implications for Youth Workers, librarians and other partners working with learners out-with the classroom setting

What are the whole school implications for

· the improvement planning process
· any curriculum/learning and teaching working groups in the school

To help take identified aspects forward, consider how
· the Literacy Coordinators (or others with responsibility for literacy across learning)  in your school might provide additional support
· the Council’s Literacy Officers might provide additional support for the school’s literacy agenda
	Sector: 
	Secondary

	Context: 
	Social Studies 


Appendix 1 - The Excellent Classroom – a snapshot 
This lesson does not exist in isolation. It is one part of a planned, whole-year programme. Planning cannot be too rigid, as there has to be flexibility to react to pupil needs or choice, changing circumstances or topical events. However, there has to be an overview of progression through the year, and steps must be taken to allow opportunities for pupils to acquire skills and informed attitudes as well as knowledge. 

The table below highlights some of the elements that have to be planned for: 

	Element 
	Detail 

	A balance of rich and varied approaches over the year or course 
	- varying teacher delivery styles 

- a range of pupil experiences 

- mixture of discrete subject and cross-cutting, cross- 

curricular or whole school themes 

- mixture of directive approaches and pupil choice 

	Ongoing, planned opportunities for the development of skills and informed attitudes 
	- opportunities to further develop research skills 

- chances to take responsibility, work in a team, 

problem-solve, make decisions, discuss, present etc. 

- opportunities to explore the moral or ethical aspects 

of a topic, as appropriate 

	Strategies for challenge and support 
	- ensuring work is more demanding at the end of the 

year than at the start 

- consideration of class organisation – e.g. individual 

work or group-work as appropriate 

- securing appropriate resources to stretch or support 

pupils as and when required 


After the lesson 
After the lesson, there should be: 

• Reflection by the teacher(s) – what worked or didn’t work, and what could be done better in the future? 

• Evaluation by the pupils if appropriate – though this may be better left until the end of the unit, topic or course 

• Modification of the lesson or unit/ topic as appropriate 

The Lesson 
The context of this lesson is an S2 geography unit on settlement. The class has been exploring the arguments for and against building a new Inverclyde southern by-pass road, cut into the hills on the southern edge of the town. Learning outcomes were shared with the class at the start of the series of lessons, and are frequently revisited. As part of the preparation for this unit of work, the teacher took still digital photos of the proposed by-pass route and identified resources that gave information on the impact of by-pass schemes elsewhere in Britain. The pupils have been working in small groups to assess the possible impact on places along the by-pass route and on Inverclyde in general. On this occasion, the groups are mixed attainment groups, and each group has chosen a leader and scribe. As there are strong ICT elements in this work, the teacher has consulted with ICT staff to find out what pupils should be capable of and what terminology to use. 

This lesson gives each group time to put together a powerpoint setting out the arguments for and against the by-pass as they see them (and informed by their research using the resources provided). Each group will have access to a computer, and each computer will have the teacher’s still photos in a folder for the pupils to use as they wish. Through discussion between the teacher and the class, criteria for successful completion have been agreed, including the maximum number of slides that can be used, the time allowed for completion, and the need to look at arguments both for and against. The pupils will use these criteria to assess their own and other groups’ powerpoints. The teacher will interact with the groups, offering formative advice. Representatives from each group will present their powerpoint (polished up at home) at the next lesson, and this will be followed by a whole-class discussion about what they have learned, and also about whether or not the learning outcomes have been achieved. 

The teacher’s reflection will be informed by what came out of the discussion as well as by the quality of work produced. In the context of this part of the course, the teacher might look at points including: 

• whether there were enough opportunities for pupil choice or decision-making; 

• whether the way the additional materials were used gave sufficient scope for the further development of research skills; 

• whether the type of feedback given to pupils about their presentations was constructive and helpful. 

	Sector: 
	Secondary

	Context: 
	Maths 


Appendix 2 -The Excellent Classroom – a snapshot 
This lesson does not exist in isolation. It is one part of a planned, whole-year programme. Planning cannot be too rigid, as there has to be flexibility to react to pupil needs or choice, changing circumstances or topical events. However, there has to be an overview of progression through the year, and steps must be taken to allow opportunities for pupils to acquire skills and informed attitudes as well as knowledge. 

The table below highlights some of the elements that have to be planned for: 

	Element 
	Detail 

	A balance of rich and varied approaches over the year or course 
	- varying teacher delivery styles 

- a range of pupil experiences 

- mixture of discrete subject and cross-cutting, cross- 

curricular or whole school themes 

- mixture of directive approaches and pupil choice 

	Ongoing, planned opportunities for the development of skills and informed attitudes 
	- opportunities to further develop research skills 

- chances to take responsibility, work in a team, 

problem-solve, make decisions, discuss, present etc. 

- opportunities to explore the moral or ethical aspects 

of a topic, as appropriate 

	Strategies for challenge and support 
	- ensuring work is more demanding at the end of the 

year than at the start 

- consideration of class organisation – e.g. individual 

work or group-work as appropriate 

- securing appropriate resources to stretch or support 

pupils as and when required 


After the lesson
After the lesson, there should be: 

• Reflection by the teacher(s) – what worked or didn’t work, and what could be done better in the future

• Evaluation by the pupils if appropriate – though this may be better left until the end of the unit, topic or course 

• Modification of the lesson or unit/ topic as appropriate 

The Lesson 
The context of this lesson is an S2 Maths unit on Money Matters and Finance. 

Pupils have been using their previous knowledge of work on percentages to calculate income tax, deductions and net income. 

This lesson will allow pupils to put their learning into context, enable them to work collaboratively, and make valued judgments before presenting their findings to their peers. 

Task 1 Resources: Newspaper, jotter, pencil Time: 10 minutes 

In groups the pupils will use the newspapers to source a job they might be interested in doing when they leave school. Using their knowledge of income tax and national insurance rates they will calculate the monthly net income for this job. Pupils will work on calculations on income tax and national insurance (and other deductions) and net income. 

Task 2 Resources: Paper and pencil Time: 10 minutes 

For 1 minute on their own, then 2 minutes with their partner and finally 4 minutes in a group of four (1, 2, 4), pupils will discuss the things that they will have to spend their money on in order to live in a house/flat of their own when they start working. 

One member of each group will report back to the class on their findings 

Task 3 Resources: Jotter, pencil, computer Time: 30 minutes 

Using 1, 2, 4 as above pupils will think of all the meals they might like to eat for one week. They should include breakfast, lunch, dinner and any snacks and drinks. They should be reminded of the need for a healthy, balanced diet. 

Using the Tesco on-line web site the pupils will price their weekly shopping bill. 

In groups pupils will discuss ways of reducing the cost of their shopping. 

For homework pupils will be expected to produce a report on their findings and publish this for a presentation to the rest of the class either as a blog or as a PowerPoint. 

The teacher’s reflection will be informed by what came out of the discussion as well as by the quality of work produced. In the context of this part of the course, the teacher might look at points including: 

• Whether there were enough opportunities for pupils to learn collaboratively 

• whether the variety of activities enabled pupils to sustain their motivation 

• whether the type of feedback given to pupils about their presentations

was constructive and helpful. 
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